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IMTRODUCTIOM 



er|c 



Successful reading must be recognized as one of the most pertinent 
factors for achieving In school and everyday living. To be successful the 
pupil must be able to Interpret the printed page accurately and with mean- 
ing. 



In order to help the student overcome his difficulties, It is neces- 
sary to begin at his own level of learning. This may mean starting several 
grade levels below his school grade. 



A student progresses more rapidly when he experiences a sense of sat- 
isfaction of achieving rather than continuous failure. 



Each student must be encouraged to reach his potential 
develop this goal, the teacher should make the work so stimulating that 
motivation is intrinsic as well as extrinsic. In reading 
one method is prescribed. Techniques may be as complex and varied a^re 
the many causes of reading problems. Any method or technique that P^es 
successful and satisfactory may be applied. Also a^ meth^ 
can fail if it is improperly presented and inadequately ^tivated. Mat^ 
rials and equipment that hold the pupil's interest should be used in 
reading program. 



Whether reeding training ie given at the elmentaiy or eecondary level, 
the specific purposes should be the same: 



1 . 

2 . 



3 . 

4 . 

5 . 

6 . 
7 . 



8 . 



9 . 



10 . 



To diagnose the cause of the reading problem 
To provide correction and preventive methods for 
the student 

To develop confidence in pupils 

To reinforce skills in the mechanics of reading 

To acquire a good fund of sight words 

To find the level of instruction for each pupil 

To develop the ability to apply different techniques 

in unlocldng unfamiliar words 

To develop the ability to comprehend the printed 

To provide sufficient motivation, thus improving 

reading attitudes ^ .n*. 

To develop good oral and silent reading habits 



The best teaching practices are the best remedial 
for success is understanding, patience, optimism, and skill. The pjpll wx> 
has been insufficiently motivated, or for 

early reading skills, must not be left to the fate of failure. His weakness- 
es must be diagnosed and help given to correct them. 



Remember that comprehension of ideas is the goal of reading, 
attack skills must never be . an end in themselves. They must assist the 
larger goal. If they affect understanding and fluency in reading they are 
over stressed. Never have the pupil feel that you are just . 

of letters and rule learning. These have a place. They are tools to be used 

in wMwg a better reader. 















Provisions for individtial differences in reading ability are included 
in the remedial reading program* Remedial instruction is simply using 
techniques and materials that are geared to the child *s needs* 

One of the most important aspects of any reading program is to find 
out first where the child is, and how difficult a book the child can read* 

Is he reading material on his instructional level, or is he “holding" a 
book at his frustration level? 

Determinin g Reading Level Skills 

The most important and difficult aspect of a reading program is to 
find the child’s reading level and level of word analysis skills. How can 
a teacher determine these levels? 

The diagnostic analysis of reading skills may be made through standard* 
Ized tests, reading surveys, workbook exercises, observation of pupil per- 
formance during reading lessons, and Informal Reading Invwitories. 

The Informal Reading Inventory tests the pupils at various levels of 
difficulty* The Instructional Level Is that level at which a student can 
perform satisfactorily under the guldeuice of the teacher* (The student 
recognizes at least 95S& of the running words in a story, and can comprehend 
at least 15 % of the material read. The word recognition errors should not 
total more thAn five words per hundred •} The Independent Level is that level 
at which the pupil can perform adequately without assistance* His reading 
should be fluent with no more than two word recognition errors per hundred 
words, and very good comprehension recall* The Frustration Level is that 
level at which the child’s reading skills are very poor, and comprehension 
breaks down* This may be indicated by regression, squinting, fidgeting, 
hesitancy, a decline in comprehension to below 15 % of the material read* 

There are several methods of detezmining the proper level of a pupil’s 
achievement in reading. One is the "Class Survey Method" in which the 
teacher uses a basal reader, asking the pupils to read sentences with each 
pupil taking a turn, until everyone has read three or four sentences each* 
This serves as a quick screen in disclosing mastery of the mechanics of read- 
ing* 



A quick test on comprehension may be given for initial screening by 
choosing a selection of about 2 or 3 pages near the beginning of a basal 
reader* Have pupils read silently, and at the end of the silent reading 
have the pupils answer questions that have been prepared* Pupils should 
write the answers on paper that has been provided by the teacher* Answers 
should be brief* Pupils who fail to answer 15 % correctly are likely to 
have difficulty In luiders tending the book* 

Using book samples is preferred, especially when the class is not too 
large, and the teacher can work it into her program* 

The teacher sUurts with a well graded series of readers, starting with 
the very easy reader for the child, and goes up through the series one book 
at a time until a frustration level is reached* 

A starting place should be marked off by the teacher using fifty word 
selections for pze-prlmer, one hundred words at primer level and first reader 
levels ftftd two hundred word selections above second reader level* 
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VIhen pupils are able to read above the third grade level, they should 
be tested In both oral and silent reading. 

In evaluating oral reading the teacher should check the following t 
miaprononneed words , repetition , omissions , words aided , insertions , and 
poor phrasing . 

After the pupils* instructional reading level has been determined, plan 
for appropriate grouping. 

When the range of ability in classes is wide, it is necessary to devise 
reading groups, primarily on the basis of reading grade levels. 

The simplest form of grouping is dividing the class into two groups: 
those who can read at normal grade level, and those who cannot. Abilities 
will detezmlne the size of the groups. 

The two-group plan is probably the most effective for a teacher who is 
new in the techniques of group instruction. As he becomes familiar with the 
pupils and their needs he can increase the groups, and even Intersperse 
some Individualized reading. This should not supplement the basal reading 
program, but take the foxm of Independent reading. 

Sometimes two groups will not suffloe. Eiren three groups are not 
enough in some situations because of the complexities of speoial needs. 

Material: 

To provide for the varying reading levels, and special needs, a well 
rounded reading program should Include the following: 

1. Children* s magazines and plct\*re magazines 

2. Reference books 

3. Reading games and aids 

4* Several sets of basal readers ^appropzlate for pi:g>ll8 using tbsm, 
ranging from low to a different level 

5. Classroom library 

6. Teacher devised material to fit special needs 

7. Workbooks to accompany basal readers 

8. Workbooks that provide additional practice in 
reading skills 

9. Programmed readers for individualized self-check reading 

In most group plans at least two different lev,els of reading material 
are required, one on normal difficulty level, and one for below normal 
difficulty level. 



REStIME OF SlMMEft RiADING Pj^GR^H 



Formal and informal methods of appraisal were used in the 
Center this summer to determine the most comfortable level at which the 
pupil could profit with the help of the teacher* 



The purposes of this program were: 

1. To diagnose and identify pupils needs and provide a 
program of activities and materials which would ade- 
quately meet these needs 

2* To extend the use of phonetic and structural analysis 
in the recognition of new word foms 

3. To include material and exercises to help the child 
recognise key words at sight, to use visual discrimina- 
tion and auditory perception, and to apply phonetic and 
structural analysis in unlocking new words 

4. To stimulate interest and enjoyment for reading 

5. To develop the ability to comprehend and organize what 

is read 



A brief reewe of the ppoblema and procedures that 
to give the teacher an overview of the program and to establish guidelin 
that might be helpful for follow-up activities* 



The oommon problems encountered were: 

1* limited auditory and visual discrimination with long 
and short vowel sounds 

2* Lack of ability in auditory blending and yiswl synthesis 
3* Inability to relate vowel concepts in syllabication skills 
4* Faulty word identification and recognition 
5* Failure of pupils to recognize words containing vowel 
digraphs and final endings and to. apply the vowel 
principles in attacking unfamiliar words 
6* Inability to recognize letter units (phonograms) wWch 
make word sounds; to make a complete word by selecting 
the correct initial letter or letters* 

7. Lack of ability to discriminate vowel teams in a word 

and be able to apply specific principles which aid in word 
analysis; and Inadequate knowledge of the effect of the 
final ^ on 8 l vowel sound in a word or syllable* 

8* Deficiencies in recognizing letter combinations that look 
alike but may sound differently (ow-ow, ou-ou, oo-oo), and 
letter teams that look different, but may sound alike ^u- 
aw, ou-ow, oy-oi) 



Procedures and Activities! 

It was discovered that most of the pupils were deficient in auditory 
discrimination* They failed to hear sounds, so the first objective was 
to guide those pupils to listen carefully, and to discriminate* 



Practio6'l» ’auditory discrimination was utilized by havtog the ^lAls 
listen for specific sounds as the teacher pronounced the words. PoUo^ 
this pwcedupe, the pupils were asked to reproduce the worts as they were 
placed in a pocket chart, with emphasis on a specific skill. 

Visual discrimination was stimulated by having pupils say the wrt, 
look at the wort, and write it. To develop a functiowl 
sentences that contained words involving certain skills were dictated f 

pupils to write. 

The skilltext workbook provided a wealth of exercises to reinforce 
previously learned skills. 

Th. Qiim Vtord StiuJy Chwt ws v«y htlpful In 
In mudltoxy wd viw.1 dlBcrliiln.tlon, Md ajipljrlng prlnelpleB in vontl 

oepts and syllabication. 

Various games were used to maintain skills. These games s wed as 
■oUvBting faeUTB, and at tha Bam tina praBantad a laamlng aituation. 

Pupils thought of learning as fun. 

Some of the activities may be summarised as follows* 

1. Review of short vowel sounds, using the Vowel Lotto 
Qame, and the Webster Vbrt Wheel 

2. Practice with mixed vowel words, having the pupils 
give sounds they heart in each wort 

3. Itoe of Builders for practice exercises, and finding 

related worts in the story 

Review of principles of long and short vowel sounds 
^Uabication skills, emphasising position of vowel in 
each syllable, determining the sound 
Supplying missing vowels in worts 
Vowel teams and magic i vowel 

duoed and developed with the use of the Ginn Wort Stuy 
Chart, the Ideal Vowel Carts, and the Mgboart (a pocket 
chart may be used for the same purpose) 

Development of visual discrimination through the use 
of the Instructor Basic Phonics Carts with pictures 

(Digraphs) * 

a. Pupils pronounced the words, and listened for 

the one vowel sound 

b. Pupils indicated long vowel sound with a macron 
and crossed out the silent vowel 

c. fbcceptions in vowels were dljicovered by p^lls 
9. Vowel principles were discussed, and applied in func- 
tional situations (Discouraged learning of long oom|^ex 
vowel rules) iiheourage pupils to understand principles, 
and be able to apply them 

10. ^tablished the fact that letter teams au-aw, ou-ow, oy-oi 
look different but may sound alike ^ j**. 

a. Pupils listened to the wort, and repeated it ^ter 
the teacher (listening for similarity of sound) 

b. Worts were placed on the board and pupils observed 
visual differences 



4. 

5. 

6 . 
7. 



8 . 



11* Auditory and visual discrimination exsrcisas vara 
dona in tha sama mannar with words that look alika 
but sound diffarant (ov-ov, ou-ou» oo-*oo) 

12« Pupils classifiad words with similiar sound undar 
tha corract kay word on tha chart 

Tha following rstarials wara usad to establish tha praoading skills ^ 
and to transfer knowledge to real life situation. 



Material I 



Skill Builders 

Reader's Digest 

Basic Goals in Reading 

Eye and Ear Fun Praotioa Books 

Ginn inlbrd Stu^ Chart 

Ubrking with l^und. Series C 

Jat Plmall^lltaxt 
Time for Phonioe 

Aidst 

Phonics Word Wheal 
Vowel Lotto 
Doghouse Gama 
Doloh Sight Words 
Doloh's Popper Words 
Owen's Phonies Cards 



First Course in Phonies 
Phonies We Ube 
Conquests in Reading 
Word ibaaiysis Skills 
Webster Pkaotioa Reading Cards 



First Phonio Slide Rule 
Tha Flash-X Viever and Sight 
Word Cards 
Taohisto-flashar 
Filmstrip machine 
Phrase films 



Tha axaroisas and drill that vara usad to e nh a n ce and rainforca tha 
skills wara not usad in isolation. Drill in isolation baoomas mea nin gless ^ 
and inaffaotiva. Drills should be used as tools by iMoh the popil oan 
utilise them in opening doors to optimum reading. 

Keeping in mind tha need for a wall balanced reading program^ guided 
reading was usad as wall as word analysis skills. PupUs ware jOaoed at 
their instructional levels and grouped aooording to their oapaoity to 
achieve. A basic reading program was followed by maintaining the following 
procedure: (1) Building a background of tha story to be read (2) Pre- 

senting tha vocabulary l3) Developing a purpose (4) Silent and oral reading 
(5) Comprehension exeroise (6) Follow-up aotivities. 



When serious reading problems occur in the intemedlate grades ^ the 
teacher feels that she should go back to the beginning skills^ but isn't 
quite sure that she knows how. It is necessary that teachers recognise the 
fact that some older children will still need seme of the basic skills 
taught in the elmientaxy grades. The sooner this is discovered^ the earlier 
corrective procedure can begin and the problem corrected. The following 
pages will contain suggestions for remedial aotivities that might prove 
helpful in working with some of the more common reading problems. 



Motivation: 

One oannot overstress the importance of motivation in learning. There 
has to be Intrinsic motivation. Some pupils are eager to leam^ and the 
task of the teacher isn't quite as trying. We find pupils who are not anx- 
ious to learn. These become our most frequent problems. The teacher should 
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use «U of her reeoureeB in trying to enoourege the ohild to «jd^t she 
bee to offer. This is one of the eriterU of e good reeding progrom. 

The teaoher msy use the foUoviing uays to motivete pupils i 

1. Bdiihit a love of reading hy her fee^gs for 

ferenoe to books, oaring for books, displaying interest- 
ing books in the reading center, etc.) 

2 . Read to children at their enjoynent level to arouse 

curiosity about books ^ 

3. Rsid poetry — reed it to pupils, reed it together, 

end stinEulete then to write creatively 

4. ihoourage children to create et^es 

or a caption that has been placed on the chalkbo^ 

5. Organise a ‘'Let»e Find Out*' club, and group pupUe 
according to interests 

Vtith the preceding reswe of needs, 

with wlls inTrssidial situation, it is anticipated that the skills will 
be reinforced* 

The suggested activities and procedures to follow have 
to aotlvat!?5nd encourage pupil participate tl^g •••!»«* 
thought stiiRulation and functional application .of skills* 
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p^yqf>TiSTED READINQ ACTIVITIES 



Sight Words 

The fundamental goal or reading instruction is to increase the stu 
dent's power to comprehend and interpret the written words* 



Before a pupil can coB?)rehend, he must have an effectiw 
tile technique in irord attack skills, and must possess an adequate fund 

of sight words* 

The term, sight words, is used to denote those words ttot 

learn to recognla* Ijjr si^t without the aid of a^ of 

tion techniquss, iuch as phonics, structural analysis, conteact clue, pi 

ture due, etc* 




The cMiH accosplishes his first recognition of sight worts through 
the use of various cues and dues, configuration, letter details and mean- 
ing dues* 

Sane effective ways of establishing sight wort recognition is by 
(1) using words in sentences that tie in with some vicarious «q>erience of 
the pupils, (2) using a variety of meaningful games, (3) making a ch^^ard 
dictionaxy, (U) labeling pictures, (5) preparing i^vidual word 
(6) key sentences dictated by the c hil d r en themsdves, and (7/ making 

e3q>erience charts* 

^^*'**^?o devdqp the ability to recognize words quickly and accurately* 
Procedure: 

1* The word may be introduced by the teacher in a spoken sentence 
or stoxy, and if the wort is u nf a m i li ar, the sentence can be 
written on the board, and the wort can be underlined* 

2* The wort may be framed with the hands, as the children use the 
"look and say" technique* 

3* The worts may be written in phrases, or word carts rearranged 
to fom new sentences* 

he This may be fdlovred by workbook exercises in which the wort is 
to be matched with a picture, and T/ritten into an inconplete 



sentence* 

5* Another procedure is to introduce the word with a picture* 

6« Piqpils may use picture dictionaries* 

7. Piqpils nay construct their own dictionaries, drawing their 
illustrations, or cutting pictures from magazines* 

8* Fla^ carts may be used to build sentences, to test new worts 
aifter they have been taught, and to develop i^eed of recognition 



after the worts are known* 

9e Pijpils idio have very poor visual imagery, nay require the 

kinesthotlc approach (tracing) or the visual -motor in which he 
says the word as he writes it* 

Related Activities: 

!• Draw a line under the right wort* 

a* llother put milk and water in a (pot), (pole), (pool) 
b. liary is going to make some (soiqpi)* (s^), (svieet) 
c* John carried the pot to the (stop), (stick), (stove) 
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DrftV ft Bplpftl pftth on ft shoot of pftpor vlth ft hftngor ftt 
of tho pftth. Divido tho pftth into ooctiono in which ftro prin^od 
drill words. Two playors havo ft smftll cftrdboftrd ftirplftno ftM 
duplicftto sots of l"x2" cftrds contftining tho samo words that aro 
on tho path. Tho gamo begins with both airplanos to tho Iwor 
loft spftco and with oach playor*o cards faco up. Tho fiwt 
playor roads tho word on his top card. If tho word is tho swo 
as tho ono to tho first spaco of tho path, his piano is aovod 
to that spaco. If not ho nay not novo. His card is placod 
tho bottom of his dock and ths other playor takes his turn. Tho 
winner is tho person whoso piano roaches tho hangar first. 



right angles to tho chalkboard. Tho teacher writes on wio 
board two 3toes of words of equal difficulty, as nany words 
as there are children. At a signal the first child to each 
line says tho first word in his colunn. If ho is correct , ho - 
is ailovied to erase tho word. This gane takas tho foxm of a 
relay race. 

Independent Activities: 

1. Self learning with picture cards 

2. Word Book (The words tho child loams can bo put to his 
vocabulary book) 

3. Uheol of Chance 

4. Mhtching Ubrds with Pictures 





5* Bapld tachistoscope Drill 
Wheal of Chanca 

!• had 

I 




2* coma back 
3* jump tha fenca 
4* vant 
5* likaa 
6* bam 
7* want 
S* something 
9* what 
10* here 
11* ran away 
12* play 



A large cardboard clock race is numbered from 1 to 12^ or more^ fitted 
with a large movable h a n d that is held in place by a fastener* Beside tha 
clock faoe the same number of words or phrases are written on the ohallcboard* 
or a large :heet of paper* A child is called on, he flicks the hand with 
his finger, aees the number at idiich it stops, then reads the printed word 
that corresponds with the number on the clock* 



Conmercial Aids: 



1* Oolch*s Basic Sight Cards 
2* Groiqp Word Teaching Game 
3* The Webster Word Wheel 
4* The Flash-X Sight Words 
5* Oolch*s Popper Words (2 sets) 
6* Dolch's Picture Word Cards 

fieferences: 



o* The Teaching of Baadlng In the Elementary School 

2* Albert J* Harris, How to Increase BeeHlnxr AhiHfev 
3* Hsrtin Botel, How to Teach Reading . State College, Pennsylvania 
Valley Publishers, 1959 

Initial Consonant Sounds 

Purpose: 

To develop auditory and visual perception of consonant sounds 
that will help pupils unlock new words* 
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Procedure! 



Teach consonant groups for the most effective speech* Group the 

consonants that use the same speech muscles* Up sounds are taught 

first because they are front sounds, and are easily perceived* 

Examples: 

1* Ups are shut, then opened 

Breath Voice Nasal 

p b m 

2* Up - Teeth Sounds 

Breath Voice 

f V 

3* l^per Tongue Tip - Teeth - Ridge Sounds 

Breath Voice Nasal 

t d n 

s 1 

r 

j (d-zh) 

4* Bach of Tongue ^Sound 



Breath Voice 

k g 

Invoiced Consonants 

f - fat 
h - hat 

k - (c) - kit, cat 
p - pan 
8 - set 
t - ten 

ch -(tch) - chin, match 
sh - ship 
th - thin 
vh - when 



Voiced Consonants 



b 

d 

g 

J 

1 

m 

n 

ng 

r 

V 

w 

y 

z 

zh 



:? 



bat 
dig 
et 
dg) 
lad 
man 
net 
sing 
ran 
van 
wet 
yes 
zoo 

measure 



- jet, edge 



Use koy pictures to teach each consonant sound* Por example, use a 
picture of a fan to represent the £ sound* 
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Let pupils use a mirror if possible» as long as the mirror doesn't 
cause too many distractions* The purpose of the mirror is to see how the 
sound is formed* 



1 * 



3 * 



4 * 



Have pupils say key words, and continue with other words that 
have the same beginning sound* 

Say a number of words* If the word begins with the same sound 
as the key word, have pupils put thumbs up* If not, thumbs down* 
Riddles - "Can you think of something to eat that begins like the 
beginning sound of fan?" (figs) 

»Can you think of something you play with that begins like the 
beginning sound of fan?" (fiddle) 

"What is the word I have written on the board?" (fan) 

Listen carefully as I say some words* When I say the words that 
have the same beginning sound as "fan," say ^res softly* If you hear 
any other beginning sound, say "no*^ softly* iWrite words under 
headings) 

Yes No 



fish 

fun 

face 



ball 

stand 

band 



"Look at the words in the list to find out which words are alike ’ - 
The beginning sound is the same* "How are they different?' (Differ- 
ent in the middle and end) 



Related Activities t 

1* Practice Exercises in the skilltext bookst 



Examples! 



The little k 
Mary's d 



ran away* 



likes to eat* 

My book is on the d * 

Bob took his p to school* 

In selecting words for beginning consonants, be careful to se- 
lect consonants followed by a vowel to avoid confusion of con- 
sonant blends and digraphs 



Lists 



P 

b 



m 

w 

s 

d 

z 

n 

h 

9 



pack, pet 


f - fun, five 


ball, bake 


V - vase, valley 


much, milk 


t tire, tan 


wish, wake 


1 - lake, let 


safe, side 


r - race, rise 


duck, dime 


j - jam, jug 


zoo, zebra 


k - king, kit# 


nine, nice 


y - yes, yet 


hot, hat 




girl, gate 
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3* Find words in your story that begin with these consonants* Say than 
and write them 

b p t n 



h. 



6 . 



The teacher has a list or consonants on the chalkboard like g7^>™^ P> 
etc* She pronounces a word and has a pupil point to the letter on the 
chalkboard with which the pronounced word began* 

The teacher lists words on the chalkboard and the children put a circle 
around all the words that begin with the same initial sound* 

Word Hospital : The teacher lists on a large card the letter combinaUons 
ropresmting the word families, such as ail, ade, ake, ill, etc* Eac o 
these letter combinations appears in the list as many times as d^red, 
not in succession. At the bottom of the card is an envelope in which there 
are many small cards, each bearing a consonant sound* The pi^ils then try 
to find how many real words they can make out of the sick families by 
the conmant sound in front of the letters that represent the 

family. 




Independent Activities: 




1. Rotating VJheel: 

Two circles, one smaller than the other are fastened together at 
the center to allow free rotation. Phonograms are placed around 
the edge of the inner circle, and initial ccnsonants are printed 
on the inner circle. By rotating the circle, initial consonants 
are combined to make real words. 




■' 



Draw five squares on the chalkboard. In the left hand corner of each is a 
consonant, and beside each a list of phonograms. The children are asked 
to give the initial sound and form the words. 



w 




b 




s 




h 




c 


all 




at 




ail 




at 




all 


ay 




all 




ell 




ay 




ame 


ell 


• 


ell 




ay 




all 




at 






it 




ame 




ow 




ake 



Finding Partners* This game may be played with a small group working 
independently (depending on the maturity level of the pupils). 

One half of the group has cards bearing word families, while the other 
half has cards containing consonants. The pupils with the consonants pass 
around among the children who have the phonograms to see if they can match a 
word by combining cards. This continues until all cards are paired or matched 

Commercial Aids 

Phonic Talking Letters 

Phonic Rummy 

Consonant Lotto 

Phonetic Word VJheel 

A to Z Phonics charts - Vilord Builders 

References* 

1. Bond, Guy L., and Tinker, Miles A., Reading Difficulties^ Their 
Diagnosis and Correction 

2. Strange, Ruth, Constance M. McCullough and Arthur E. Traxler, 

Problems in the Improvement of Reading 

Medial and Final Consonants 

Purpose * To establish auditory and visual recognition of the con- 
sonant sounds in their initial, medial, and final positions. 

To develop skill in using the phonetic approach to unlock the pro- 
nunciation of new words. 

Procedure ; To develop auditory perception, place in the pocket chart 
the picture cards best , bake , bite . Have the children name the picture, 
listening for the beginning sound. Ask pupils to add other words to the 
list that have the same beginning sound. 

V/rite on the chalkboard the words above , labor , tablet . Guide them 

to discover the medial position of the same sound and same letter. 

\ 

\ 

Virite on ^e chalkboard such words as t^, mob, bib. Lead the pupils 
to see the same sound and letter at the end of the word. 

\ 

Display a consonant chart, indicating that the underlined words in 
each block is called a key word, which illustrates the sound of the beginning 
of the word ball , robin , tub and observe the initial, medial, and final 
position of the letter b. Follow the same procedure with the rest of the 
consonants. ** 
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CONSON/iNT SOUNDS 




Related Actlvltlee 

1. Ask pupils to make words containing a ^eciric consonsnt* Let each 
pronounce his word and decide the position oi ^he speciric consonant* 
Write tie word under the correct heading: 

Beginning Middle End 

day sadly bad 

2. Initial, medial and final consonant substitution exercise 

I like to f^^ed my li^e he |xT| 

The hen is on the |i^ est 

I found a ge JL SL 
A little wor 5^1 fell from the tree 
A little I m I ouse lives in this hole 
Animal h£ |m I es are interesting 

3* To develop auditory perception of initial, medial, and final con- 
sonants you may take the letter "t”, using it in tip, pat, better, 
have pi:qplls listen for the position of the sound and circle the 
letters b, m, or e indicating the correct position of the consonant 



a* 0 ^ e t 

b* ^ m e n 

c* © m e K 

d* b m ^ 8 



stay 

night 

hat 

bus 



Nonsense Rhymes: 



To give additional practice in hearing consonants in the various 
positions make up little nonsense rhymes: 

Rub-a-dub-dub 
Rosebud bubbles 
In the big bathtub 
Flt-a-pat-pat 
Tip-a-tat-tat 
Falls the rain 
Plt-a-pat-pat 



Independent Activities 
1* Consonant Lotto 

2* Sound DLctlonary, using pictures to represent respective con- 
sonants in the three positions 

3* Rainbow Word Builders may be used for making words, using the 
same consonants in different places: 




a 



d 



s 



a 



m 



h 


i 


1 s 




b 


u 


s 
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4. The Consonant Card Game may be done with pupils working together. 
Make sure to keep the words simple so that the pupils will be able 
to pronounce the word. A leader may pronounce a word that begins 
with b. As each word is pronounced, the children are to hold up 
the card on which is written the initial consonant that they hear 
in the word. The same procedure is followed with the consonant 
in a medial and final position. 



5 « 





I cab I 



A Final Consonant Contests Write the following key words on the 
board, 1 m, talk , team , brown, class , need , sniff , fell , clajg and 
great . "T^vide the class into five teams, and assign two of the key 
words to each team. Have the members of each team cooperate in 
making a list of words that end with the same sound as their key 
words. The team that makes the longest list within a given amount 
of time wins the contest. The same procedure may be used for the 
initial and medial consonants. 



Commercial Aids 

Ginn Word Study Chart 
Group Sounding Game (Dolch) 

References! 

Robinso’:., Helen M. , Sequential Development of Reading Abilities . 
Chicago) University of Chicago Press, 1960 

Heilman, Arthur W., Principles and Practices of T eaching Reading, 
Columbus, Ohio, Charles E. Merrill Books, 1961 
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Consonant Blends and Digraphs 



Purpose I To develop skills in perceiving initial consonants blends when 
they are heard and seeny and to strengthen ability to use these skills in 
unlocking unfamiliar words* 

Procedure t Make small charts of the consonant blend sounds by cutting 
out pictures for each key word, and paste on the chart opposite the key words* 




bl 

blocks 



black 

blow 

blew 

blot 

blouse 

blanket 



Present the chart with the consonant blend W - block s* Help the chil- 
dren to identify the bland and the key word at tKe top of the chart* Have 
the pupil say the blend ^ and then say the word bjj^k* 

The teacher says the words block and blue , and asks what sounds are 
alike in both words* The response should be 

Ask the pupils to listen carefully as the rest of the words are pro- 
nounced* 

Have the children add *'bl" words to the list* 

Repeat other words in groups of three, such as blank , blot , girl , block , 
blue , pet , and have pupils clap softly when they hear the W blend at the 
beginning of the word* 

Follow the same procedure with other consonant blends* 



Teach blends in groups 1, r, s (Help pupils recognize these letters 
as blenders) 



1 blendst bl, cl, fl, gl, pi, si 

r blendst br, cr, dr, fr, gr, pr, tr, thr 

s blendst sc, sk, sm, sn, sp, st, sw, scr, spr, sgu, str 

Final blendst nd, nk, nt, st 



Beginning Blendst 

bl - block, blanket, blouse 
cl - clock, clown, clean 
fl - fly, flag, flake 
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tr - tray, truck, try 
thr- three, throw, threw 
sc - scarf, scared, scan 








# 






gl - glow, glide, glove 
pi - plow, play, plane 
d. - eUde, slick, slow 
br - bright, brave, bring 
or - cry, crow, crate 
dr - drive, dream, dress 
tr - friend, freeze, fright 
gr - grass, grow, ground 
* pr - pray, proud, prove 

Ending Blends: 

nd - band, land 
nk - sink, rank 

/pi ooQSonant blend charts should be 



sk - slcirt, dcip 
flpn - small, smile, onoke 
sn - snake, snoif sneeze 
sp - spot, spool, spoke 
st - stay, store, stand 
sTf - sweet, sweater 
scr - scrap, screen 
spr - qpring, sprang 
squ - squirrel, squeeze 

str - string, straight 

nt - spent, cent 
st - rest, fast 

eft intact and used for ready reference. 



To increase auditory perception provide an opportunity for p^lls to listw 
to “SrSllh Idth • opoclfi^l blond. POT th. rt. U.0 words 

such as stand, start, stick , stop and sting. 

To dowlop koonor visual discrlnlnaUon, guide 
words that begin with the sane blends. Add these words to the charts. 



^llake pioture and word cards beginning with the dif fowt ^^*"*^*V 
thssi on the chalk tray. Have a child select * ?^i^te 

S?*i,rwSrS%e^g the "an". Have the pupil say the word and 

2. wil5^^e"a^soi»nt Blend Book, alphabetl^ ^ ^at 
and second letter of the blends. Use a page for each 

the key word, and add pictures or ^ 

1 llake a Blend \meel by cutting a large circle frcm tagboard. Fasiw 
a^JrSbSrt a^in the nidLe of ^ oardboart. Print varies W««ls 
around the edge of the idieel. Have a child ^In the ^w, ^the 
blend on which the arrow stops, the team member must give • J 
beginning with the specific blend before the leader counts to ten. 

Give a point to each member who succeeds. 
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4. Pronounce words like "chilly»'* "child," "chair," "chip," etc. Elicit 
from the children the sound of As the list of blends learned 
increases children may draw cards on which are printed beginninQ 
blends. The pupil who draws the card, gives a word that has that 
sound. Each child gets a turn. 

5. Read each sentence and the boxed word. Change the first letter of 
the boxed word to a blend. Write the new word on the line to give 
meaning to the sentence. 

1. I will stay with mother 

2. I can read and I can spell 

3. I eat soup with a spoon 

4. Cowboys wear spurs 



way 

tell 

moon 

furs 



6 . 



7. 



St ar bl ow fl y cl imb pi ay si eep sp ot 
Circle the blends in the words at the top of the page. Then read 
each sentence and the boxed word. Change the first letter of the 
boxed word to one of the blends in the word at the top. 



a. 

b. 

c. 

d. 

e. 



I saw a clown 

We stopped at the stop and go light 
Anne likes to clap her hands 
Baby likes to play on the floor 
Father has a black coat 



town 



hop 



tap 



door 



sack 



Read each sentence and change the first letter of the underlined 
word. Change the first letter of the underlined word to a blend. 
Write the new word on the line to make sense in the sentence 



a. You must look far to see a star . 

b. Will your boat float on the water? 

c. Please keep still so Baby can sleep . 

d. ^ father will try to make a kite for me. 

e. I nont to the sink and got a drink of water. 

8. Look at the blend in the box at the beginning of each row. Make a 
new word by changing the first letter of each word to the blend 
that is in the box. 





mice 


red 


ride 


1 1 


slice 


sled 


slide 




hill 


hand 


sing 


st 


still 


stand 


sting 




my 


coat 


bag 


IID 


fly 


float 


fU2 




face 


can 


may 


IliD 


place 


plan 


BlSX 




hear 


tool 


made 


QeII 


spear 


spool 


spade 




main 


back 


say 


13EI 


train 


track 


tray 
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Digraphs 

There are some consonants that you see together quite frequently. It ' - • 
is helpful to learn them. Do not take them apart. 

ch - (sounds like the train ch-ch) 
sh - (the signal to keep quiet) 
wh - (a puff of wind) 
th - (tongue is between the teeth) 

ivr, kn, a^ gn are combinations that produce the sound of one letter. 

wr says r - write, v/ring 
kn says n - knee, knew 
gn says n - gnaw, gnat 



ch 


Say and 'Write 
sh 


wh 


th 


children with 


shall 


thanks 


think 


church 


push 


skip 


when 


wash 


which 


when 



Put a circle around sh, wh, and the words above. 

auditory perception may be developed by pronouncing a list 

the digraphs, emphasizing listening skills. Explain to the pupils that 

this sound may be found at the beginning, the middle or the end of a word. 

th 



sh 

shape 

shaft 

share 

shave 

rash 

fish 

rush 

ship 

bushel 

shot 

wash 

mesh 



ch 

chest 

lunch 

porch 

chime 

march 

torch 

church 

peach 

cfae&rt 

preach 

chick 



than 

mother 

tenth 

fai^ 

arithmetic 

north 

month 

another 

thank 

those 

thump 

;W}ick 

other 



wh 

when 

wheat 

whisk 

whisper 

whimper 

where 

^ale 

what 

white 

whether 

whittle 



To develop visual discrimination, group the words 

list them on the board. Guide the pupils to ooserve the digraph 

the initial, medial and final positions. 

Sharp Eyes with Wh and Th 'Words 

Underline the right word for the blank space. 



1. The boys lost . hats 

where their there these this 

2. Tom his hat was gone 

thought though think while 

3. "Your hat is bigger mine," he said 

then when than this 

4. •• is my hat,” said Dick 

these when there where 

5. Ben* s hat was 

which white that with 
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Read the following sentences and have pupils name the words contain- 
ing the speech consonants, th, wh, sh, and ch: 

1* 1 can teach John to skate 

2* Did you shake hands with the president? 

3* The chimney is made of red brick 
4* Vilhen did you go to the show? 

5* Can you whistle a tune? 

Read the sentence* Find the missing word and print it in the space* 



The sail is 


white 

not 


what 

whole 

white 


moth 




fifth 

moth 


The 


ate 


the coat 


both 


threw 




threw 

throw 


I 


the 


stone into the water 


three 



Complete each sentence using all the words in the boxJ 





I 


while I spell 


spell 


Mary can read 


while 




the 


chase the worm 


worm 


He watched the chicks 


chase 




sheep 


sheared the sheep 


the 


The farmers 


sheared 




ship 


huge ship 


huge 


IVe watched the as it sailed 





Notes 



Some children have difficulty blending sounds of words together, because 
the teacher pronounces consonants with non-existent vowels attached* The 
pupil who says buh-ake cannot sound the word bake * Avoid pronouncing con- 
sonants with any more than the lip and throat movements needed to make 
that sound* Vi/hen two consonants come together as tr, bl, fl, cr, etc*, the 
child has learned the sound as blu, fru, tru, and it becomes difficult to 
sound such v/ords as fruit, flute, and other similar words* 

Try to avoid too much oral division, but if the child has trouble seeing 
the whole word, always attach the beginning consonant with the following vowel 
sound* An example follows: 

ba — ke 

ba-ke 

bake 



Have the pupil begin by making the oral division, putting the consonant and 
vowel sounds together. Then lead the pupil to repeat the word, bringing 
the parts closer, and reproducing the sound faster with each successive re- 
production. 

nfter the child has learned to handle the beginning consonant blends, 
he is ready to learn the end consonant blends. 

The pupil should be guided to discriminate between various ending 
blends, for example ng and nd. The teacher may read a series of words end- 
ing in ng and nd, while the pupils write them in order of the blends. 

The matching exercise may be used by attaching the initial consonant or 
blend to the ending, such as bl-end , tr-end , sp-end , spr-ing, tr-uck, etc. 

Complete the following words by writing in the beginning letters. Say 

the word and listen to the ending sound. 

sec ond, Iw nd, ba nk, see nt, su nk, ^ nk, ^ nt, mi st, 

ne st, che st, mo st 

Materials 

Ginn Viord Study Chart 

Phonics Is Pun - (®ook 2) - Modern Curriculum Press 
Reading With Phonics - Lippincott 

Eye and Ear Fun - Books 3 and 4 - V/ebster Publishing Company 
Phonics We Use - Lyons and Carnahan 

Commercial Aidst 

Phono Word Wheels 
Go Fish 

Instructor Basic Phonics 
(Blends and Digraphs) 

The New Phonetic 'Word Drill Cards 
First Phonics Slide Rule 
The Dog-house Game 

Short Vowel Sounds 



Purpose: 

To develop auditory and visual perception of the short vowel sounds 
to aid pupils in unlocking new words. 

There has been a controversy as to whether consonants or vowels should 
be taught first. If pupils are to begin with whole words, consonants and 
vowels should be introduced concomitantly. 



The reasons for studying consonants first, is because consonant letters 
usually determine the vowel sound, consonant letters are more meaningful in 
the perceptual image of a child than a cluster of vowels} (th ^ s bj 
is more readily identified thane a i i) and there is a greater -Hegree of 
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relationship between consonant sounds and the symbols that represent them. 

The short vov/els are usually introduced before the long vowels because 
they occur most frequently in monosyllabic words* are phonetically more 
consistent* and appear more frequently in words that “^e pupils meet in 
initial reading. 

The most natural sequence in learnin|^ the vowels seem to be learning 
the short vowel sound, tlx long vcirel sounds* learning to discriiiinate between 
the long end oli'^rt vo::cl sounds, learning the effect of adding an e to a word 
or s^/ilablc containing a short vowel in the medial position, and learning the 
sounds of two vowels written together. 

Procedure 



The short vowel sounds may be introdnoed or reviewed for those pupils 
who are weak in their vowel sound by reproducing the little story below* 
along with the key words. 



I Aa I The goat makes this sound - aa-aa 

I Ee I The man who can*t hear says - Eh? Eh? 

I li I Little mousie in a trap says - ih-ih 

I Oo I When the nurse looks into your throat 
she asks you to say this sound - Ah! 

I Uu I The pig drinking out of his trough 
says this - uh-uh-uh 



as 


in 


W 


as 


in 


1 egg 


as 


in 


1 it 


as 


in 


1 on 


as 


in 


1 up 






Have the pupils repeat the sounds* and place the finger on the throat 
area to feel the sounds in different places. 



Virite the following words on the board and have the pupils pronounce themi 



apple 


ten 


is 


hop 


hut 


fan 


end 


tin 


stop 


fun 


pat 


elf 


big 


not 


hug 


trap 


Ted 


ship 


rob 


luck 



In each list what was the coninon vowel? What did each vowel say? 

(a e i 0 u ) 

a e i 0 u 

Put one of these vowels in the space between the consonants. Do not 
use the same vowel twice. 

tan 

ten 

tin 

ton 

tun 

VJhat words did you make? Read them aloud. Which one is not a real word? 
(tun) 



Present the vowel chart* displaying the key words for each short vowel sr.und. 
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Have pupils listen as the teacher reads the key words. Show how the short found 
is indicated by placing a breve over the short vowel c 

As the teacher points to each vowel, ask Individual pupils to provide 
words for each vowel, and say the vov/el sound (not the letter). 

Direct attention to words on the chart that have medial vowel sounds. 

Say them, and have them repeat. 

Related Activities 

1. Print the vowel symbols on separate cards, and print the consonants 
b, w, t, 8 p, t, r, d, 1 - b, t, n, m, s and p, b, r, d, t, on Indi^dual 
cards. Pupils will use a vowel card and choose three consonant cards ana try 
to a word. Each combination that makes a Real 1/ord, "capture” it by 
writing it down. 

IXII ixi IZl IXI I XII JXI 

Words Captured 

I "Tin 1 151^ 1 

IZII E 1311 Gil I3Z! ElJ mi 

Words Captured 

I mat I I sat l |pan | I tap | I fan I 

2. Sentence Dictation: 

a. Tim is at bat 

b. Ben has tm pt:^s 

c. 1 sat flat on the h^ 

d. I dropped the nut cj^ 

e. We sold the olSTpole that was in the boat 

3. Ebctend visual perception ofTKbrt vowel sounds by placing the key words 
in the pocket chart, distribute cards with one syllable irords on them. 
Have pupils say the k^ word, his own word, and place his word card 
under the correct picture. 



anni A elephant liidian 




Oxen 




umbrella 


cap 




fed 




fish 




box 




h««g 


fan 


next 


did 


pond 




must 


stand 




get 


• 


pin 


stop 




fun 


clap 




ten 


his 


black 




cup 



Hake a picture of a slide. On each st^ place a vowel and show the 
short sound. Let pupils work in teams. Each team member will take 
alternate turns in moving up the steps by giving a word containing the 
correct voviel sound. 
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k 



i 

'I 

I 



i 






Each person completing the steps without any mistakesi makes a point* 
The team making the most points is the winner* 




Ask pupils to find four words containing the same vowel sound* Ask them 
to read these words • then have them name other words containing the same 
vowel sound 

6* Play the "Change It Game” by having pupils substitute beginning and ending 
consonants and vowels according to the following exercise i 
Begin with the word set 

Change the vowel e to short i* Say and spell the word (sit) 

Change the beginning consonant s to h* Say and spell the word (hit) 
Change the ending consonant to ra* Say and spell the word (him) 

Change the vowel i to a short aT Say and spell the word (ham) 
Continue this procedure in the same"* manner using the following wordsi 
fed (fad, fag, tag) 
tip (tap, lap, lop) 
rat (hat, hot, hop) 



To establish visual perception of the short vowel sound the pupils should be 
led to discover with the help of the teacher, that if a word (or syllable) has 
only one vowel and it appears at the beginning or between two consonants, the 
vowel is usually short* 

Syllabicationt 



A word has as many syllables as it has vowel sounds* 

When two consonants occur together in a word, or if the same con- 
sonant is doubled, the word is divided between the consonants* 

Explain this rulei When consonant blends are introduced, words are not 
divided between the two consonants making up the blend, but either before 
or after* Examples tel - e - phone, bash/ful 
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Practice in listening* 

Ask the students to name the vowel as each word is spoken 



beg 


fad 


bit 


pet 


set 


pad 


bad 


men 


Dan 


bet 


pat 


sat 


set 


fed 


bid 


bed 



V^rite on the chalkboard a familiar word which has two consonants occur- 
ing together such as "kidnap>" and explain how the word is divided* 

Give the following list of words to be divided independently 

ban/dit bas/ket tin/sel 

ten/nis nut/meg kid/nap 

tab/let napAin cay nip 

at/tic ad/mit in/sist 

muf/fin pic/nic tun/nel 

A word which has a consonant between two vowels may be divided after 
the consonant 9 and then the first vowel is short* 

Read the rule 9 and discuss it with the children* Do not encourage the 
P'Jipils to remember the rule as it is written9 because it is too difficult 
for younger children to repeat verbatim* Just the idea of dividing the word 
after the consonant is enough to remember for application* 

Write on the chalkboard a familiar word like rob/in9 and explain how 
the word is divided* 



Divide the following words into syllables9 applying the preceding rule* 



vis/it 

wag/on 

hab/it 

sal/ad 

lev/el 

pol/ish 



cab/ in 

piv/ot 

ban/ish 

cam/el 

ped/al 

com/e t 



Supply the missing vowel and say the name of each word* Make sure it 



i real word* 


Example 


t 








b 


u s 


d - 


m 


s - 


n 


1 


r d 


j - 


g 


n - 


st 


c 


- P 


P - 


g 


j - 


t 


b 


- g 


s - 


X 


w - 


11 


f 


- n 


b - 


d 


c - 


n 


s 


- n 


t - 


n 


h - 


n 
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Write the beginning and ending consonants on the line with the vowel 
symbols. Say the word and listen to each vowel sound. Be sure to make a 

real word. Example t 

ten - i - 

- e - - e - 

- e - - e - 

- a - - a - 

. i . - i - 

- u - - u - 

- 0 - - U - 



Complete each sentence using all the words in the box 






Quack is a fat duck 


a 

fat 

duck 




milk 


The big jug is 


of 




full 




leg 


Ned fell and 


cut 




his 




pigpen 


Jack fed the pigs 


the 




in 




Ted 


Let us send a 


gift 




to 




the 


Bob will toss his socks 


cat 




on 




the 


The fat cat will 


kill 




rat 




Nell 


Ben will lend his 


pen 




to 



Short Vowel Compound Words 



Each compound word is made up of two one- syllable words. 



Draw a ring around each one syllable word> and say it to yourself. | 



dustpan 

upset 

cannot 

himself 



pigpen sunset 

windmill sandbox 

uphill milkman 

handbag hatbox 






henhouse 


John took the pigs out of the pigpen 


dustpan 

oiooen 


Harry will buv ® dog 


hatbox 

handbag 

himself 


Hang your hat on the 


hatrack 

handbag 

hatbox 




windmill 


Jack find his hat 


upset 

cannot 


Jana left her in the bank 


sandbox 

handbag 



y as a Vowel 



as a consonant 




as a short vowel 




as a long vowel 
y 


y 

as in yes 




y 

as in city 




as in cry 



y is used! 






Consonant y 
begins words 


Vowel short y 
"ih" 


Vowel long y 
« . 






yet 

young 

yellow 

you 


tiny 

candy 

funny 

carry 


cry 

why 

my 

fly 



Lead pupils to discover that when words wi^"y” are only two or three 
letters long, the always a Long sound (it says i ; 

Like all vowels y can be silent when it is the second in the word or 
syllable, as in day, say, play, Tuesday, etc. 

Rule 1. If X ® one-syllable word, 

^ has the sound of the long 1. 

Rule 2. If X ®”^ ® syllable, x 

has almost the sound of long e. 
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RMd each word. Write It In the correct jr column 



by 


lily 


try 


happy 


my 


sky 


fairy 


funny 


fry 


pony 


fly 


puppy 



Long i sound 

JJL 



cry 

baby 

dry 

candy 

Long e sound 
Uhort y) 

lily 



W as a Vowel 

Direct pupile that w ia a very unusual letter at because it is a 
consonant and also is a"vowel in certain Instances. 

Display the Word Card "snowman" and say the word 

Explain to the children that they 2 ^ thit^the w followed 

did not hear the w at the end of the syllable. 

the 0 , and the o was long, and the w was silent, so w is a vowel. 

Pronounce the words wade, wash, web, and winter. Haw 
listen to the beginning, noting that w is representing its consonant sou 

Flash the following words on a card from that 

w» as a vowel I blow, snow, show, mow, row. Call attention to 

there are exceptions, such as cow, how, plow, etc. 

Rule 1. When w is used at the beginning of a word or syllable, 
w is a consonant as in wigttrag 

Rule 2. V«»en w is at the end of a word or syllable w is a vowel 
as in*grow. 

Read each sentence. Draw a ring around the words in which w is a vowel. 

1. Use your wagon to tow the truck. 

2. The wind blows the vanes of the windmill. 

3. We will mow the grass and weeds that pow. 

4. The wig and bow tie on the snowman 

b. John went to the window to see the crow fly away. 

Activities should be stimulating and variety is significant. 
workInVn. actJv?ty too long. Utilize devices and games, but use them as 

tools, and not as a means to an end. 
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Some suggested gtmes are "Grab»" "Takei” Vowel Lotto» Quiet Pal 
phonetic cards* 

When children have been introduced to differences in sounds of 
short vowelsy extended exercises should be given that will make the child 
focus attention on the medial sound* For examples 

1* The cat sat on the (rig» rag» rug) 

2* The pig was asleep in the pig- (pen, pin» pen) 

Still later practice in context reading should make the children focus 
on the total word* Multiple choice sentences should be constructed that 
include initial and medial letter differences* For examples 

1* The bear was fast asleep in the (hut» log» beg) 

2* The old man was in his (baa, hat, hut) 

3* Baby Bear was in the last (bed, led, bad) 

Suggested Material s 

1* Building Reading Skills Series, McCormick and Mathers* 

2* Developmental Reading Text - Workbooks, Bobbs-Merrill Co*, Inc* 

3* The Macmillan Spectrum (Word Analysis, Vocabulary Development, 
Reading Comprehension) The MacMillan Company 
4* Working with Sounds, Barnell, Loft* 



Commercial Aids 

1* Phonic Runny 
2* Phonetic Drill Cards 
3* Ideal Vowel Picture Cards 
4* Ideal Vowel Word Cards 



5* Vowel Lotto 
6* Quiet Pal Gams 
7* End in "e” Game 
8* Phonovisual Skill Builders 



References 



1* Whipple, Gertrude, "Changing Concepts of Reading Instruction," 

International Reading Association Conference Proceedings, Vol* 6, 
pp* 29-32, New York Scholastic Magazine, 1961 
2* Smith, Henry P* and Dechant, Emerald, Psychology i n Teach^g Read. 
ing * Englewood Cliffs, New Jersey* Prentice-Hall Inc*, 1961 



Long Vowel Sounds 

Vowels are "tricky" and they can increase reading problems* There 
should be emphasis placed on teaching vowels, but do not make rule learning 
a burden* Lead the pupil to recognize and remember the part of the rules 
which he can apply for word recognition* Providing prompt experience of the 
rules to reinforce retention should be the basic principle* 

Directing attention to exceptions of rules, will encourage the child 
to try context clues* 
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Purposes 



To develop auditory and visual recognition of the long vowel sounds. 



Procedures 

Present all of the letters of the alphabet to . 

name all the ones they have met (underline t2i1 

that have not been named (a> e. i» o. u) and introduc 
them that sometimes ^ acts as a vowel also. 

Say each vowel sound, and have pupils repeat. 
these vowels are easy to hear, because they say their name. Show 
long sound is Indicated by placing the macron over each vowel. 

Say a word, and have pupils listen for the ywel 
the child point to the letter a and say cake, with emphasis on the a. 

Be ready to display a long vowel chart and discuss the key words. 

Phonic Picture Cards are also quite useful. 

From the Phonics Picture Cards, present the card for - 

pupils to Identify the long a from the pictiae clue. SpUs 

•n'rnn Aek for the first sound that is heard in the word, ask tne 

to'^iepronwnce "a" and repeat the sound. Repeat this exercise using such 
words as qate* peil» rake> etc. 

Check Individual pupils for the correct sound of long a. 

Develoo the sound of the long a by means of a series of rhyming '*o»ds. 

Put toy io^r on the board, and let individual pupils 9lv* f 
each key word (pupils give words, spell them and write them}. 



ate 

late 

Kate 

state 

mate 



save 

pave 

rave 

cave 



make 

rake 

sake 

take 

bake 



m 

gay 

hay 

say 

lay 



Direct pupils' attention to the word ate, and have them 
of vowels swn. Explain that the alphabet name for • ** cuide 

?ien ask what is the second vowel? Which vowel is silent « 
the children to discover and help them formulate the Long Vowel » 
show how it applies to ate . 

Ung Vowel Rule If If a lltUe word has teo v^U, 
is usually long» and the second vowel is silent, vnamf » may; 

Call attention to y words. When ^ is added to the vowel a at J*)® 
of a one-part word the^Long Vowel Rule I holds since x • vo"®! **‘®“ 

words. We do not hear the x* silent. 

•tty pay 

oav clay fray ®ay . 

This procedure may be used in introducing all the long vowe sou 










framS'kaaimn 






Related Activities 



1 . 



2 . 



1 . 



Put the following groups of words on the board and have pupils 
pronounce and contrast each pair of words telling why the a is long* 



man - mane 
fat - fate 



tarn - team 
pan - pane 



Sam - same 



How many vowels do you see? 
What does the first vowel say? 
What does the second vowel say? 



Pronouce the following words » and ask the pupils to identify the 
long a sound* The long a sound is indicated with "thumbs up" 



box, fed» made , bake , laid, dig, cake , bug, wake , ten 
To reinforce auditory discrimination, dictate the following sentences s 

The mail may be late * 



a* 

b* 



I waited all day for the rain to go away * 
c* I will bake a birt hday cake * 



These exercises may be used to introduce or review for those 
pupils who are weak in vowel discrimination* 



As you introduce the vowels, or after they have been presented to the 
pupils, the following activities will be helpful t 



Divide the class into two teams, and say a word that has one of 
the long vowel sounds in it* The pupil comes up and selects a 
vowel card that has been placed on the chalktray by the teacher* 

The pupil repeats the word that has been pronounced by the teacher, 
selects the right vowel card from the tray and reproduces the vowel 
sound* Use words that have one vowel sound* 



Teacher I sold I I sold I 

ixi ixi ixi ixr ixi 



2 . 



Riddles t "I am thinking of a dessert that has the long a__^as in 
late (cake)"* thinking 'of something that flies that has the long 
a as in rake(plane)” *'Iim thinking of an animal whose name has the long a sound as 
in pane (aro)" 

For auditory and visual discrimination play the "Thumbs Up, Thumbs 
Down" game by pronouncing a series of words having varying long vowel sounds* 
When a long a word is heard, the pupils write the word under the Thumbs Up 
column* If it is a word that does not have the long a sound, the pupils 
write the word under the Thumbs Down column* 



Thumbs Up 


Thumbs Down 


gave 


that 


made 


men 


game 


best 


place 


give 
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3» A technique that is ul* J to develoo transfer of vowel concepts to 
soelling is as follows* 

Repeat a word which contains one of the long vowel sounds, and 
have the pupils listen carefully to hear the sound of each 
letter. Take the word '^lide” 



Hide - Do you hear the h? (yes) h 

Hide - Do you hear the i? (yes) i 

T/hich i? (long) 

Hide - Do you hear the d? (yes) d 
Hide - Do you hear the e? (no) 

hid 

1/hat makes the i long? (ths e) e 

H3e 

Applying Vowel Parlnciplea 

1. If a word (or accented qrllable) ends in e, the vowel coining 
before it is usually long, and the e is £lent (dive, hope) 

2. If a word (or accented syllable) lias two vowels together the 
first is generally long and the second Is silent (sq^lies only 
to ai, ay, ea, ee, ey, oa — tail, each) 

3. If a word or accented syllable ends in a vowel, the vowel is 
generally long, (he, hello) 

Some exceptions: 

Vowel Rule 1. again, great (a), said (i^), rein 

tr ^ ^ 5 S} 8 ht (a), bi^ (i), head 

Vowel Rule 3. have (W, welcome (tt, give (i) 

Long Vowel Exercises: 



(8 



field (e),niece(e) 



long i 


bite 


ciy 


7ire 


tied 


long a 


hide 


cries 


fight 


dime 


made 


rain 


lahe 


skate 




bake 


page 


sta£ 


race 


long e 


feed 


read 


these 


seed 


long 0 


meat 


feet 


please 


lead 


told 


cold 


toe 


mole 


long u 


pole 


chose 


robe 


roast 


blue 


rude 


truth 


tulip 




huge 


mule 


fruit 


use 



4 -. sound, vaiy with their positionB in words, it is 

crests an awarenera of theM special wunds on the part of the 

frvr- +h^ indicated in «ie dictionaries ty the schwa (e) idiich stands 

aoujid^ unstressed ^liable idiere the vowel does not have a distinct 

sounds nay be given the schwa sound 8 p«ade,« 5 >im. 























Suggested fiteterials 

Phonics is Fun - Book 2 

Phonics Guide to Basic Reading (V/alcutt-McCracken) 
Phonics Books I and Ilf Harlow Publishing Company 
Reading Skill Builders (McCormick and Mathers) 
Sounds We Use - (Vifilcox and Follett) 



Commercial Aids 



Vowel Lotto 

Phonic Rummy 

See and Say Vowel Game 

Find Us By Sounds Game 



Word Bingo . ^ ^ ^ 

Ideal Vowel Picture Cards and Word Cards 

Grab 

Take 



Visual Aids 

Jam Handy Vowel Filmstrips 
Audio-Visual Aids 

Ut’s Listen Phonic Record (Ginn & Company) 



References t 



Cole* LuellSf The Improvement of Readin g With Special Reference to 
Remedial Instruction . ^ Vork. Holt.lhinehart and vnnston, 

ft. U. - ft^dlal Techniques In Basic Schoo l Subjects. New York* 

McGraw Hill Book Co«, lnc«, 1943 



Letter Teams (Diphthongs) 

Diphthongs are vowel combinations that have a single sound. The sound 
is distinct from that represented by either of the single letters. The most 
comnon con4>inations are ei, ey, ie, oi, oy, oa, ou, au, aw, ew, and ui. 



Purposes 

To develop the ability of the pupils to discriminate between leUer 
teams that look alike but sound different, (ow - ow, ou - ou, oo - 



Procedures 

Construct a Urge word study chart that presents all the dlphttongs, with 
pictures and key words, or make smell charts from 9" x 12 ta 9 board, «»- 
playing two comparative diphthongs (ow, as in crow, w as in ctm) to esttblish 
the fact that these vowel teams look alike, but sound different. 



Examples 



Letter Teams 



snow 

blouse 

brook 



Look Alike 



csi - Ott 

00 • 00 



how 

country 

soon 



Sound AlUco 



auto 

mouse 

boy 



au « av 

ou - ow 
oy - oi 



saw 

owl 

oil 



Place in the pocket chart the words auto and saw. Direct the 
pupils to tell in what way the. words are alike* Reproduce the sound of 
other words that are like the key words auto and mw* Hold the words up 
side by side» and ask the pupils what letters in the two words have 
similar sounds* The purpose is to recognize the auditory similarity of 
the au and aw* 



Deal out four cards to each pupil t face down with au and aw words 
written on each card* Ask the pupils to turn the cards up* one at a time, 
pronounce the word, say the key word, and place the word card under the 
proper key word in the pocket chart* Follow the same procedure with 
mouse and owl, and oi and 

Emphasize the fact that o>[ is usually at the end of a word, or syllable, 
and oi is in the middle* In our language system we don't end a word in an 
*'i", so we write it boy instead of boi * 



Have each child print the following letter teams on separate cards, 
l au « aw*lou - ow*lov -"oITI Have them hold up the correct card when a word 
is pronounced that contains the sounds on their cards* Check the raised 
cards* To increase visual discrimination, have pupils make as many words 
as they can listing the words under the proper key words* 



auto 


saw 


house 


owl 


oil 


boy 


cause 


straw 


cloud 


bow 


foil 


Roy 


August 


draw 


bounce 


crowd 


join 


toy 


because 


slaw 


cloud 


cow 


coin 


loyal 


pause 


crawl 


out 


drown 


moist 


destroy 


cau^t 


dawn 


about 


growl 


point 


enjoy 


taught 


lawful 


count 


clown 


noise 


boyish 


fault 


shawl 


scout 


nightgown 


joint 


convoy 



To reinforce visual perception, make six rocket cards with the leygr 
teams au, aw, ou, ow, oy, oi* Draw on the board, or on chart paper the 
chart Below* Sve the “key word* Pronounce the letter team* Unlock a 
word* If the pupil does all three successfully, he reaches outer space 
and his rocket becomes a satellite* He gets a chance to write his letter 




You may follow the same procedure with the^^ow - ow^ ou • ou# and 
00 -00 letter teams* Oo can be pronounced as u in (bloom) > as u in (cook)t 
as 0 in (door) and as u in (blood)* The latter are infrequent^ so they may 
be taught as exceptions* 

The pupils have already learned the long o sound of ow^ so now he 
should learn the ow sound as in cow * 

CXj has numerous pronunciations as ou in blouse i as long o in course * 
as sHort u in touch i and as 6 in couah* He should learn the pronunciation 
of such common words as house, country * your , and cough * 

Related Activities 

1* Read the following sentences silently, then read them orally 
and name the words containing the diphthongs ow and ou* 

a* The clown went into the house* 
b* Count the cows under the tree* 
c* The cowboy shouted to the people* 
d* The lion howled at the sound of music* 

In the first column write all the ow words that have the long o sound* 

In the second column, write the words which have the ow sound as in coW) 



how 


grow 


growl 


now 


slow 


bowl 


town 


crow 


clown 


throw 


shower 


rainbow 


flower 


fellow 


snowman 


grow 




how 



it in the space* 
shout 
loud 
mouth 
growled 
grow 
towel 
flour 
found 
hound 
cloud 
clown 
crown 



Read each sentence* Find the missing word and write 
1* We heard the ______ clap of thunder 

2* The dog _____ 

3* I a penny in the street 

4* The has a funny face 



The following exercise may be used to discriminate the ^ and o^ in 
spelling, and the previous drill exercises become functional. 

Present the following exercise to the children by askings 



If 0 
If 0 
If 0 
If b 

Spelling Lesson 

moist 

enjoy 



i is oi, how would you spell oil? 

Y is oy, how would you spell boy? , .,o u <io 

i - 1 is oil, how would you spell soil? foil? broil? 

0 - y is boy, how would you spell joy? 



noise 

spoil 



coil 

toy 



joyful 

joint 



Sentence Dictation 

1. Roy gave the boy a toy. 

2. Did you enjoy the joyful noise? 

3. The soiled shirt was spoiled with oil. 

Review of the Diphthongs 

Write the following exercise on the board, and have 
by suSlyiS oi or^ i" the first column. In the second and third columns 

have them form words by supplying oi, ou, or ow. 



Oy Ew 
b 

t “ “ 
d “ “ 
r * * 
f “ “ 



Oi Ou 

c __ 
sh“ 
c ^ 
cl* 

1 



n 



n 



n 



Ow 

d _ _ 
r * _ 

spV 

s _ _ 
P I ' 



n 

nd 

1 

“nd 

nt 



The Murmur Diphthongs (er, ir, ur, ar, or) 

The consonant sometimes influence *e sound of the jfwel. J^e 
letter r, when following a single vowel, ohanges the sound of tte ^el. 
The vowel is neither long nor short. In words which end in e th 
is usually long (sore, desire, etc.) 

With the triplets er, ir, », one cannot /V, 
of the word) which itTs. T5ne can only tell the difference oy me ey 

Purpose I 

To introduce the concept that the letter r usually affects the 
vowel sound that precedes it. 

Procedure t 

Help the pupils to recall Vowel Rule 2 relating to short vwel sound, 
Write a list of short vowel words, and insert the letter r o 
influence of the r. 
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Short Vowel Sounds 



pat a part 

them e therm 

bid i bird 

pot 0 port 

bun u burn 

Pronounce the new words and note that the vowel sounds have been 
changed by the r* 

Write the word dollar on the board, divide it into syllables, and note 
the influence of the r on the a (dollar)* Discuss the similarity of ^ 
sound of ar - or - erT and call attention to the diacritical marking in the 
dictionary, and write it on the board* 

Write the following pronunciation key on the board* 



ar 

ar 

er 

or 

ur 



arm 

care (followed by the silent 
maker 



orb 

turn 




Related Activities i 



Flash the following words on a flash card and ask the pupils to identi 
fy the diphtong and say the wordi 



stammer 

thirst 

part 



park 

nurse 

whirl 



worm 

torn 

better 



church 

burn 

skirt 



Sentences to Dictate 



1. We eat corn and pork with a fork * 

2* Hark I I hear Carl playing his har£* 

3* I took a dare to stare at Clare * 

4* The leather purse is better than any other* 

5* The doctor picked pepper In the storm this morning* 



Write a 

1 * 

2 * 

3 * 



word that will complete each 

See the green fern 
Beyond the next ___ 

Sue will use her nose 
To smell this ____ 

I will pet the kitten sir 
Just to hear him 



rhyme 



turn 


burn 

turn 

harm 




pose 




close 




rose 




fir 




purr 




her 
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Suggested Materials 

Your Child Can Learn to Read, Kentworthy 

Eye and Ear Fun, Webster Publishing Company 

A First Course in Phonics, Educators Publishing Service 

Phonics We Use, Lyons and Carnahan 

Reading With Phonics, J. B. Lippincott Company 

Introduction to Diphthongs, Anna Gillingham 



References 

Hay, Julie and Wingo, Charles, Reading With Phonics , Chicago, J. B. 
Lippincott Co*, 1954 

Bond, Guy L., and Tinker, Miles A., Reading Difficulties } Their 
Diagnosis and Correction, New Yorkt Appleton - Century - Crofts, Inc*, lvo7 
Bond, (j* L* and Wagner, E* B*, Teaching th e Child to Read, Reviseo 
Edition, New York* MacMillan Co*, 1960 



Prefixes 

A prefix is a syllable which is added to the beginning of a root word* 

Being able to break a word into its root, prefix and suffix is a valuable 
skill in developing meaning for a word* This however is not enough* 

The pupils must know the meaning of the prefix and suffix. The teacher 
should make clear to the pupils that the prefix changes the meaning of the word. 



Purposes 

To develop the ability of the pupils to recognize prefixes, to know 
their meaning and significance in changing word meaning* 



Procedures 



Present the following chart to pupils, discussing the meaning of each 
prefix, and how they affect root words. 

Prefix Meaning Example 



un 


opposite 


untie 


not 


unkind 


dis 


opposite 


disagree 


re 


back 


regain 


again 


recall 


ex 


from 


eiport 


pre 


before 


preview 


in 


in 


inlaid 


not 


incorrect 


im 


in 


impress 


not 


impolite 


en 


in 


enclose 


into 


enforce 




make 


encourage 
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Write on the chalkboard the following sentence and have it reads 
The sick lady was not able to walk . Have a pupil re-read the sentence, 
substituting a prefix that means not able * 

Write paired sentences, have pupils dramatize the sentence. 

John tied his tie . John untied his tie . 

Help the pupils discover that the prefix un means not and opposite. 

Present the chart, read the directions. Uncover one line at a time, 
and ask pupils to find the root word and take off the prefix. 

Develop the remainder of the chart by having children add more words 
using prefixes, and give their meaning. 



Related Activities 



Pronounce the following sets of words, and ask pupils to supply one 
word that means the same as each set of two words by adding the prefix 
un, dis or re to the beginning of one word in each seti 



spell again (respell) 
pack again (repack) 
not clean (unclean) 
not obedient (disobedient) 
not safe (unsafe) 



read again (reread) 
run again (rerun) 
not happy (unhappy) 
not pleased (displeased) 
not afraid (unafraid) 



Write the following sentences on the board. Ask individual children 
to read each sentence and add the correct prefix. 



1. Please ^read the book. 

2. My mother l ikes vegetables. 

3. I will p lace the broken cup. 

4. Do not t ie the rope. 

5. Many trusted the stranger. 

6. I am pleased with your conduct. 

7. You must c heck your room. 

8. I will lock the door. 

Read each sentence. Find the missing prefix and write it in the space. 



1. We will read the story today. 

2. Do you like going to school? 

3. John is like his twin. 

4. The teacKe^r will m iss the class. 

5. Please wrap the package that you 

wrapped. 



re 

un 

un 

dis 

un 

dis 

dis 

re 

un 

re 



. 41 - 





Undtrline th« root word of oich of tho following words i 



dis sppetr 

disliics 

di scuss 



dis play dis order 
dis appoint di sagree 
dis miss "* di sgrace 



Rod etch ••ntenc*. Find th* mlttlng word and writ# It In tha apaea at rlghti 



Now you can see the clouds 
Now you don't 
You say they 

When you do not like 
a thing» you can say 
that you it 

When we talk over plans 
for a vacation. We .. 
our plans. 

Jiidy and Jill do not 
agree on the page for the 
lesson. We say they 



disappear 

disturb 


disappear 


distract 


1 


disturb 

dislike 

display 


dislike 


distrust 


discuss 


displace 

discuss 




disappear 

discuss 


disagree 


disagree 





For variety and motivation make the following prefix wheel. On it| print 
the nine prefixes that are on the chart. Have two teams. Give each team 
prefix word cards and let them take turns spinning the pointer alternately, if 
the child holding the word with the indicated prefix pronounces it and uses it 
in the sentence correctlyi he gains a point. 




. 42 • 



Pupils may be asked to add a prefix to a word to make it convey the 
meaning of a given definition» ast 

Prefixes t 

in - into 9 not 
ex - out of» from 
mis • wrong 
un • not» opposite 

p ort - to send out of port 
lead - to do wrong 
k ind - the opposite of 
con^>lete - not finished 

Suggested Material 

Ginn Word Study Chart 

EDL Tach X • Tachistoscope and discs 



P refixes and Their Meanings 

Underline the prefix and write the meaning of each word belowi 



!• unhappy 
2. repay 
3« unlike 
4« recall 
5* untrue 
6* repaint 



Words with Pitfixes 

Use the correct word in each sentence below. The words must have the 
prefix re or un. 



1 . 

2 . 

3 « 

4. 

5 . 

6 . 



bhn is 



can never 

he accident was 



because his dog is sick, 
you for saving my life. 

the report that was written in the newspaper. 



can't how the stranger looked. 



he boys gave an 
iy father will 



picture of the strange animal, 
'^e car. 



A First Course in Phonics 

Haoov Time With Sound Series. Allyn and Bacon, Inc., Chicago 
ln«truetor B««le Phonic* F. A. Owen Publiehing Company 

Conquests in Reading . Webster wlishing Company 
My Word Study Book. Educational Service, Inc. 

Phono-Word Wheels, Steck Company 



References 



smith. Nila Banton, Reading Instruction 

For Today's Children. Prentice Hall, Englewood Cliffs, New Jersey, 1963 
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ReCwgnitlon of Suffixes 



Purposes 

To develop the ability to recognize suffixes, and show how they affect 
word meaning* 

Procedure f 

Suffixes should be introduced when children encounter an experience 
with a word containing a suffix* It should be done through generali- 
zation from a known sight word containing the suffix* 

If the pupils encounter words like walking, joyful, etc* write the 
root word opposite each word and discuss* Ask the pupils to make sentences 
from the root word, and then use the word with the suffix in the sentence, 
and note the difference in meaning of the sentence* 

Write on the chalkboard the following sentences, and have them read* 

1* The child was left without a home* 

2* We saw an animal without i head* 

Ask the pupils to think of one word which could be used in each 
sentence in the place of “without *” 

Help the children discover that the suffix ”less” means without* 

Present the chart as follows s 

less - without ness - state of being 

ly - in a way ful - full of 

y - like a en - to make 

full of made of 



thoughtless man - without thought 
skipped happily - in a happy way 

noisy - full of noise 

sunny - like the sun 

sadness - state of being sad 

joyful - full of joy 

widen - to make wide 

wooden - made of wood 

Qnphasize the fact that a suffix is added to a root word, and changes 
its meaning* Proceed with one suffix at a time, discussing the meaning of 
each suffix and have the pupil make sentences, using the word to show its 
meaning* 

To provide extended practice in using suffixes write a list of root 
words on the board, and have pupils add the suffixes, and use the words in 
sentences* 
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It is also good at this point to determine if the pupils are able to 
discriminate between prefixes and suffixes* 



You might list a column of words » and a column of prefixes and suffixes t 
and have the children attach the preHxes and suffixes and use them in 
sentences. Tell the children that some words can have both prefixes and 
suffixes. 



1. harm 

2. care] 

3. rest 

4. 



5. o bey 9. direct 

6. read 10. _^thought 

7. paid 11. _health_ 

8. pleased 12. rest 



Related Activities! 

Write the following sentences; ask the children to underline the suffixes 
ful or less > and explain the meaning of each sentence. 

Underline the root word of each of the following words. Draw a double 
line under each suffix. 

tearful carelew thoughtless restful 

tearless careful thoughtful restle^ 

Read the following. Underline the word in the column at the right 
that gives the best description. 



1. The children played football in the street. 



I careful 
careless 



2. Daddy brought mother a dozen roses on her birthday. 



thoughtful 

thoughtless 



3. Vlfe were happy to find shade after the long hot hike 
up the mountainside. 



restless 

restful 



4. Mary*s eyes were wet as her teacher scolded her 
for tardiness. 



tearful 

tearless 



Add ness or 1^ to the root word given^ and write the new word in 
the space to complete each sentence. 



1. Mary was neatly dressed. 

2. The children skipped happily along 
as they talked among themselves. 

3. Darkness overcame us before we reached camp. 

4. Sadness came over Judy*s face when she learned 
about the illness of her mother. 

5. It was very peaceful in the library. 

6. Susie was wearing a woolen dress. 



I neat 
I happy 

dark 

sad 

I peace 
I wool 






' 






1 
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older children^ it nay be helpful to point out that euffixee nay 
ehaxute adjectives to verbst as vsweet-sweeten), verb to a noun^ as refer- 
i^ferralanJTSon adjective to a noun, as in safe-safety. 

It is necessary to keep pupils stinulated as learning takes place. 
Oane fun Involving related practice in the special skills should be used 
frequently. One such gane is as foUovrs: 

Prepare on tagboard a double wheel with a fastener in the center 
to pexnLt rotation. Print the suffixes on the outer wheel. On 
the inner wheel, print the root words. Have each child select 
one root word fron the inner wheel. Have hin fom and pronounce 
as many new words as he can. 




Endings 

Introduction of inflectional endings should be made infomally as the 
children meet these words. 

The first of these endings would probably be the "s” which is added 
to a word to form the plural. 

A real life situation should be used to develop this concept, such 
as showing one object, and then two objects, to develop generalization. The 
youngsters immediately generalize that "two” means more than one and 
we use the s at the end of the word. 

The same procedure may be used when introducing "ing". Have a child 
walk, jump or talk, and write the sentence on the board while the act 
is being perfoxmed. Exanq>le: 

Hary is jumping . 

To intorduce the ed ending, write the sentence after the act is perfoxmed. 

Tihat ^d Hot do? 

iiaxy jumped. 

^ - 1*6 - 






After the principles have been developedi the children may make 
sentences of their own orally* 

After the word building experience the children might read sentences 
containing the new words^ using a multiple clioice situation* 

helped 

!• John helping his father cut the grass* 
helps 

playing 

2* The puppy is plays with the ball* 
eats 

3. Susie ate fruit for breakfast this morning* 
eating 

To introduce the er and est endings, flash the words Ute> later, and 
latest* Have the pupils listen very carefully to the end of each word* 
Ask what sounds they heard, and write them on the board* ier, est; 

Illustrate the Comparative Concept by using objects of varying size, 
such as a tennis ball, a soft ball, and a basket ball* 



Develop the word large * 

Show these objects and have the pupils compare their size, starting 
with the tennis ball* 

large larger largest 
Have these words used in sentences* 



Develop the rule for doubling the final consonant and the rule for 
dropping the final "e" when adding a suffix. 



Review the rule for adding a suffix to a root word. Add er and est 
to each of the following words i 



fast 

small 

cool 

fat 

late 

happy 

funny 

heavy 

short 



faster 

smaller 

cooler 

fatter 

later 

happier 

funnier 

heavier 

shorter 



fastest 

smallest 

coolest 

fattest 

latest 

happiest 

funniest 

heaviest 

shortest 



Ad er or est to the given word, and write the new word in the space 
to complete each sentence* 



1* An ocean is wider than a river 
2* Anne’s dress is prettier than Jill’s 

3, My stone is the largest of the three 

4. My brother is the tallest person in our family 
5* I can run faster than you 

6* Our room is the quietest room of all 
7* The cardinal is the prettiest of all birds 



wide 

pretty 

large 

tall 

fast 

quiet 

pretty 
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Suggested Material 

Building Reading Skills, (Jet Plane and Rocket Books) 
Phonics is Fun - Book 2 
Phonics We Use, Books 3 and C 
Working With Sounds, Book C and D 

Commercial Aids 



Instructor Suffix Cards 

Flash X Suffix Disc 

Webster Word Wheel 

Prefix and Suffix Card (Kentworthy) 



References 

Hildreth, Gertrude, Teaching Reading 

McKee, Paul, The Teaching of Reading in the Elementary School 



Syllabication 

Much learning in word attack can be simplified if pupils are able 
to apply principles of syllabication. If the reader does not know how to 
use this and previously mentioned techniques for word attack, his oral 
and silent reading is slowed down, and interferes with good comprehension. 

In teaching syllabication, the teacher must first work on auditory 
perception (ear training). 

1. Help the students to hear that "each syllable has a vowel sound. 

Begin with monosyllabic words, then use words of several syllables. 

2. Help the students hear the number of syllables by sounding each 
syllable distinctly, but not over emphasizing. It is better to 
begin with words containing double consonants, as pretty, letter, 

kitten , etc. ,, j 

3. In polysyllabic words, teach pupils that one syllable, called the 
accented syllable, gets more emphasis. Asks **Which syllable is 
stressed in the word market?'* 

4. Help the student understand that in polysyllabic words the vowels 
in unaccented syllables usually have the schwa (;>) sound as in 
carrot , about , direct , etc. 

The schwa is a symbol which represents the absence of stress in 
a vowel. Any vowel having this weak sound, sounds like uh, 
but is said more quickly. Words with the schwa sound seem to 
cause trouble in spelling, since all unaccented vowels have the 
same sound. 

5. Next comes the associative technique of ear-eye training. After 
developing effective auditory acuity pupils should learn to apply 
principles and be able to recognize syllabic parts of words visually 
according to the three main rules for dividing words into syllables. 
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Rule !• If two consonants come between two vowels» the word is divided 
between the consonants. 

Rule 2. If there is one consonant between two vowels » the word is divided 
between the first vowel and the consonant. 

Rule 3. If a word ends in le the consonant that precedes the usually 
begins the next syllable. 

To develop understanding of these principles examples should be shown 
and discussed as the rules are taught. Some exanqples are as follows f 



Rule 1 



Rule 2 



Rule 3 



muddy 

clapping 

comfort 

justice 



over 

labor 

holy 

police 



cable 

sample 

thimble 

ladle 



Syllabication rule 1 is referred to as the (VCiCV) concept» rule 
two is the (VCV) concept^ and rule three is the (Consonant plus le). 

The pupils must also learn that a syllable may contain more than one 
vowel. At times a vowel itself constitutes a syllable* as in a-bout, o-£fn» etc. 



Pupils must also learn that a syllable may contain more than one vowel. 
In this case* the two vowels are usually pronounced as one* the first one 
is usually long and the second one is silent (paid). You must point out 
exceptions. 

There are two kinds of syllables* open syllables and closed syllables. 

A closed syllable is one that ends with a consonant, as (bad-ly). The vowel 
in a closed syllable is usually short. There are some exceptions. 



An open syllable is one that ends in a vowel* as glo»ry * no»tice* etc. 
The vowel in the open syllable is usually long. The most usual exception 
to this rule may be the short y in the ending Ij^* as bold»ly * ty»pic. 

Pupils must be shown that not all double consonants can be divided. 
Consonant blends (tr* si* fl* pr* etc.) and speech consonants (ph* th* 
wh* ch* etc.) fall into this category. 



Pupils should learn that certain consonants are not pronounced. Some 



examples follow t 

Silent b after m 
Silent b before"all 
Consonants except 1 b r 
Silent c ” 

Silent ^ 

Silent c after s 
Silent 5 

Silent d before £ 
Silent 5 before n 
Silent 3 h " 



(lamb) 

(debt) 

(indict) 

(yacht) 

(science) 

(adjust) 

(gadget) 

(sign) 

(sleigh) 



, Silent h 
Silent k before n 
Silent T 
Silent n after m 
Silent £ 

Silent s 
Silent t 
Silent 
Silent w 



(hour) 

(knot) 

(psalm) 

(column) 

(receipt) 

(island) 

(whistle) 

(isthmus) 

(wright) 
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Procedure: 

*'ake a list of trords on the chalkboard, beginning with the double 
consonant words first. Have pupils listen for vowel sounds and word parts 
to develop adequate auditory perception for vowels and syllables. 

After a reasonable amount of auditory drill, introduce a list of 
words, and direct pupils to say them softly, and decide how many 
or pronunciation units are in the word, liidicate the division, and h(^p 
pupils notice the division occuring between two consonants, and e^lain 
that the syllable is closed, because it ends with a consonant, and the 
vowel is usually short. 

On a separate chart make a list of words introducing the CVC ( con- 
sonant-vowel -consonant) . Pronounce the words and ask pupils where thsy 
think the first syllable would end. Help pupils discover that the 
division occurs before the consonant. Explain that the first syllable is 
open, because it ends with a vowel^ and the vowel sound is usually long. 



Follow the same procedure with the consonant and ^ ending. 

Present the Ohart and read the rules, showing pupils how they apply 
in each situation. 



Related Activities: 



Prepare a list of words with two and three syllables. Pronounce the 
words distinctly and at normal rate. Have pupils listen for syllables, 
and Indicate by holding up the number of fingers that correspond to the 
number of syllables. 



Use the same list of words, and ask pupils to observe where the 
syllable ends, and name the vowel in each syllable. 



On a tag board print the headings Closed Syllable and Open Syllable. 
Place these in the chart holder. Distribute words to pupils with first 
^Uables. Place second syllable in pocket chart. Ask pupils to identify 
the syllables as open or closed, and identify the vowel sound. 

Divide the words into syllables: First Syllable Second Syllable 

1. Conduct 

2. Mustang 

3. Offend 
U. Bandit 
5. Picnic 

Cosnmercial Aids: 




1. Syllabascope Haterials, IJordcrafters Guide 
2; Syllable Concept, Anna Gillingham 

3« Suggested Procedures for Teaching Syllabication for Pronunciation 
U. Open and Closed Syllables, O'Connor Reading Clinic Publishing 
Co.,Ihc. 










References: 



DeBoer, and Dalluiann, pie Teach^ of Iteading 
Dolch, A Ilanu^ for Renedial Reading 

Harris, Albert How to !lncrease Reading Ability 

Synonyms, Antonyms, and Homonyms: 

Pupils gain much benefit frcm exercises with the synonyms. Initially, 
the exercise should be oral. The teacher might ask what word means the 
same as small? The teacher should use single words as running, cried, 
happy, etc. 

The exercise is more meaningful if the pupil uses the word in a 
sentence, and then substitutes a word in its place that has the same 
meaning. 

Hatching of words with definitions is another exercise that will 
prove useful. 

Choices 



1. These are articles worn on the feet. church 

2. This is eaten by mouth for nourishment. water 

3. This is an item we use to gain knowledge. food 

li. We drink this when we are thirsty. book 

5. This is a place of worship. shoes 



Antonyms are words opposite in meaning to certain other words. The 
pupils may best learn meaning of words by contrasting them with their 
opposites. Pupils might be asked to select antonyms for a given word 
from a list of four or five words. Such examples may be siMlar to the 
following: 

1. brother Tom is healthy, but Tommy is , 

2. l^y father is tall, but isiy mother is . 

Sugar is sweet and vinegar is , 

4* If the statement lsn*t true, it must be . 

We cannot stay for dinner, we must , 

Some phrases are so overworked that they scmietdmes losa much of their 
meaning. 

The exercise that follows h^p pupils to be more discriminative in 
their choice of words. 

^^W.te the sentences below, substituting a more descriptive word for 
the underlined word in each sentence. 

1. The musical was good . 

2. We had a fine time at the party. 

3. The parade was terrible . 

4 '. The exhibit was interesting . 

The music was dull. 
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Honsnyns «re words that sound alike but haye different spells 
end meanings. Oiite often, they cause recognition and meaning difn- 

cultles. 

An effective way of illustrating their difference in the early 
grade, is to ^^8e them in meaningful context. 

l; It is eight 0 * clock. 

2. Vfe atefeSly today. 

Some common homonyms are as follows: 

tail - tale 
here - hear 
there - their 
neif - knew 
blue - blew 
night - knight 
buy - by 
bear - bare 
beat *** beet 
nail - male 
sew - so 

ConBaercial Aids: 

1. "The Right Word in the Right Place" (synonyms, antonyms, 
hoaionyms, - 39 frsmss), McOraw-HUl Teart Film Dapartmsnt 

References: 

1. Dechant, Enerald V., Improving T he Teaching of Reading, Prentice 
Hall, Inc., Englewood Cliffs, New Jersey. 

caiPREHEHSION 

A good reader should be versatile in word attack. A child develops 
and maintains confidence in readizig when he acquires an adequate fund of 
si^t words, applies general rules of irord recognition in context 
situations, and has a resource of techniques to apply when he meets un- 
familiar words. 

Comprehension of ideas is the goal* Skills should never be an end 
in themselves^ they should contribute to a larger goal. 

Sounding rule learning should not be a subject that is taught, 
but should be used as tools to interpret and comprehend printed symbols* 

Complete m e^ niu g is not conveyed by a single word. The good reader 
learns to interpret words in a contextual setting. He begins ly com- 
prehending words as part of sentences, sentences as part of paragraphs, 
and paragraphs as parts of stories. 

To develop comprehension and interpretation skills and abilities the 
teacher should consider the following steps: 



piece - peace 
sea - see 
whole - hole 
our - hour 
week - weak 
no - know 
dear - deer 
course - coarse 
through - threw 
to - too, two 
steak - stake 
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1 Jto inteMst background should be developed fw th^t^ 
w^nT Too flatly students begin reading vithout 

really being rewtye 



2 . 



moortant words should be Introduc^ 

jSmdlng. Hot only should the pupils '>• 

words^t they will neet in the story, but should know the 

metning. 



3 . 



PuDils read with better understanding when they aw 
^ answers to signifioant questions. Fii^ 
material should be done silently. Enphaeie should be on 

conprehensioni 



h. Follow-i® questions shovad inoludo various kinds of o?^”- 
^Kdlls, as looking for the main idea, oriUoal think- 

ing| understandixg sequence, etc# 



Ihought-Developnent QuesUons promote the following oaaprehension okUlsi 



l; TJhderstanding main ideas 
2# Understanding details 
3; Understanding sequence 
k. Inferential thinking 



Nothing contributes' so much to the linprovcBient of reading ** 

This treinlng sho;^ inol^ 

words alreadfcr known, and learning new and unfamiliar words. 



there are ma««r times eaoh day when sto^s ^ 
need to read aloud, the follo»ilng practices should contribute to 

8\q>erlor oral reading 



1, ilake certain that prpils are reading at their 

to ftStrating material, avoid having him read orally. 



2 liake certain that students read silently any material 
* It is read aloud. This assures greater coeprehension «ad 
iLis STjoSSS; for the student to share ideas when he re«ls 
aloud, rather than Juet say the words. 



3. When direoting a reading lesson in a^ 

have a purpose, aicourage students to ^ 

rather than to follow it in the book. Tto reas^ 

reading should sot the reason for listen^. ** 

THhftfi In different Twors# e.g., sentences with color and Q>irl . 
Contrast dull word-by-word reading with the best oral reading. 

Bead sentences both ways. 



niTRODUCTIOM 



Successful reading must be recognized as one of the most pertinent 
factoM for achieving In school and everyday living. To be successful 



ij' 
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able to interpret the printed page accurately and 
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the pupil RUst be 
with meaning* 



JA order to help the student overcome his 
■•17 to SgS ^ his own level of learntae. This may *»•« «ta^ 
grade levels below his school grade. 



A stodwrt progresses wore r^ilUr «»»« he experlenees • sense of sat- 
isf action of achieving rather than continuous failure. 



saooessfol and satisfactory may be ^i^e^ «nf 

lun fall if it is inproperly presented end inadeqfiatoly notivatod. iiato 
SSlflndlqSAt^lKad^ pupU's interest should be «s«l to th. 

reading progran 



VOMther re«ltog training is givwi at the elansntaiy or ssoondaxy level, 
the spooi^i® purposes should be the samet 



1 . 

2 ; 

3 . 

U; 

5 ; 

6 ; 

?■> 



8 . 

9 . 



10 . 



To diagnose the cause of the reading proW« .4-,ai«n-k 

To provide oorrective and prevenUve methods for the studmt 

To develop confidence in pupils 

To reinforce skills in the mechanics of reading 

To aoQuire a good fund of sight words 

TO find the level of instruction for each pupil 

To Svelc?) the ability to different techniques in 

unlocking unfaoodliar words . 

To develop the ability to conprrtiend the 

To provide sufficient motivation, thus Improving reading 

attitudes . u uad.. 

To develop good oral and silent reading habits 



Ths host to«shtog practioss tto host rs^^ ^ 

basis for suoesss is undorstondtog, patience, opttals^ and^^ TO 
p«5,tl sho has been insufficiently motivated, f^u»i 

5 is of the early reading skills, must not be left 
ms meaknesses must be diagnosed and help given to correct than. 



Hananber that cosgirehenslon of Idwis is the gog. of J'g? 

attack ontie must never be an end to thamselws. 
larser goal. If they affect understanding end fluency in 
S?S 5 el stressedriJever have the pu^ feel that 
sound of letters and rule learning. These have a place. They are tods 

to be used to awking a better reader. 



Frovisians for individual differences to readtog abUity w todnded 
in ths ramedial readtog program. Bame^ ^trwU« is sla yly using 
and materials that are geared to the child's needs. 
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One of the woet Imoptent aapeets of any reading progri* la to find 

oat first Where the child Is, and how dlffle^t a 

Is ha raiding mitariil on his Instructional laval^ or is ha holding 

book at his frustration laval? 



Datamining Raiding Laval Skills 



me nost iMporUnt and difficult a^t of a re^ ]pfo^ Is^ 
find tha child's raiding laval and laval of word analysis skills* How 

can a taachar dataxmina thasa lavals? 



The dlagnoatlo analysis of reading ddlls w he ”***• 

fttandardised tests, reading surveys, worktop J?T®^"?"oJ5?!rT!^t^a 
. B ipi i perfomanoe dorii« reading lessons, and Dfoxnal Reading inventoriee. 



Tha mfonul Rvf'»<"g mvantory tests the pv^lls at various levels of 
difficulty. Tha tostruotlonal Level Is that lewl 
parfom satisfactorily under the guidance of ^ teacher. (M»e at u dw 
^Mognlies at least^it of the running words ^ 
hendS least T$% of the naterlal read. The ^ 

should not total more than five words per hundred.) me independent Lev 
is that level at iddch the pt^ll oan perform adequat^ 

His reading should be fluent with no more than two word wo o piti c n 
i»er hundred words, and very good ocaiprehenslon reoail. The lyustmtlon 
KrSatlevil at wMch^ cMld's reading skills are vwy poor, and 

ocnprWhenslcn breaks down. This nay be Indioated by 

fidgeting^ hakitancy^ and a daoline in coi^rahanaion to balow 75% of tha 

natarial raid* 



mare are several nathode of determining the * 

achlevanant In reading. One is tha "Claos Survey Mathod" in hhi<* the 
^her uses a basal reader, asking the pupils to road sentenoes wim 

each piqdl taking a turn, untU 

This aarvas as a quick scraan in disclosing nastary of tha 

aachanios of raiding* 



A quick test cn cosgufehonsion miy be given 
ins by choosing a seleoUon of About 2 or 3 pages near the 
a basal reader. H«ve ptplle read silently, and at ^ ^ 

reading have the ptpils answer qvtastiMs that 
shoSd^wrlte the answers on pKpn that has besn provi^ 

Answers should be brief. Pr^s who fall to answw 75# correctly are 
likaly to hava difficulty in undarstanding tha book* 



Using book saagOes is preferred, especially when the class is not 
too larga, and tha taachar can work it into her program* 



Tha taachar starts with a wall graded sarias of readers, start^ 
with tha vary easy reader for tha child, and gees up through tha sarias 
one book at a time until a fnwtration laval is reached* 



A starting place should be naxkad off by tha taachar usi ng fifty 
word selections for pra-prlmar, one hundred words at primer level and 
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fiMt road«r Imls and two hundrad ward talaotiqeis abofra aaeood raadar 
ItavaX. 

v;han piqiila ara abla to raad abova tha third grade leral^ thiflr 
ba tastad in both oral and ailant raading* 



Tn avaluating oral raading tha taaehar should ehadc tha f oUoMin^ 
i n f prffriwin cy ^' Mowtgj rapa^tion^ onisslona^ words aidad^ insartions^ and 

poor phrasing* 

Aftar tha piqpils* instructional raading laval has baan datazninad^ 
plan for ipproi^iata grouping* 

Hhan tha ranga of abilitgr in dassas is wida^ it is naeassazy to' 
darisa raading groups^ priaaxily on tha basis of reading grade larals* 



l!he sinplast form of grouping is dividing tha class Into two 
igio can raad at normal grade lovely and those uho cannot* Abilities 
iftii datamina tha sisa, of tha groins* 



Tha tso-groiq> plan is probably tha most affactiva for a taaehar who 
is new in tha techniques of growp instruction* As ha baeomas fa m il i a r 
with tha pimils and their needs ha can ineraasa tha groi^s^ and arm 

SOHO lodividoillMd roiding# This should no't supplMunt ths 
raadilus program^ but taka tha form of indspandant reading* 

tuD groups will not suffice.. Evan three groips ara not 
anoui^ in soma situations bacaosa of tha coaplaxitias of apaeial needs* 



liatarial: 

To provide for tha varying raading levels^ and special naads^ a wall 
rounded raading program should include tha foUoHing* 

1* Childran’s magasinas and picture magazines 
2* Reference books 
3; Reading games and aids 

U* Several sets of basal readers ranging from low to a diffi- 
cult level 

5* dassrocm library 

6* Taaehar devised material to fit special needs 
7* !forld>ooks to accompany basal readers 

8* l/orid)ooks that provide additional practice in reading sgiUs 
P* Programmed readers for individualized self-cheek reading 

In most groip i^ans at least two different levdlr of reading 

are required^ one (m normal difficulty levels and one for below 
normal difficulty lav^* 
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MSOIffi OF StMgR HEADiatt PBDCgmi 

Fomal and informal nathoda of aiipraiaal vara naad in tha Raading 
Gantar aiamaar to datarmina tha moat eoaifortabla laval at vhieh tha 
pn^il could profit with tha hal p of tha taaahar* 

Tha puxpoaaa of this program mra: 

0 

!• To diagnoaa and identify pi^^ila naada and provida a program 
of aetivitiaa and matariala iddeh would adaquataly maat 
thaaa naodo 

2* To axtand tha iiaa of phonatie and atroctnral analyaia in 
tha raoognition of naw word forma 
3* TO matarial and axareiaaa to halp tha child racog- 

niia Iragr worda at aight^ to uaa viaual diacriminaticn and 
auditory parcaption^ and to apply phonatie and atruetural 
analyaia in uiaocld^ naw worda 
U; T!o atinulata intaraat and aniogfment for raading 
$• To davalop tha ability to eoa^rahand and organiaa what ia 
read 

A brief raauma of tha problema and proeednrea that follow ia an attempt 
to give tha taaehar an oversew of the progrmii and to aatObliah guidalinaa 
that might be helpful for foUow-rp actiwitiea. 

Tha eoBnon problema aneountared ware: 

!• Limitad auditory and viaual diaeriminatioii with long and 
abort vowel aoenda 

2. Lack of ability in auditory blending and viaual ajnthaaia 
3; liability to rOlate vowel eoncapta in ayllehieation a kill a 
lu Faulty word identification and recognition 
5* Failure of pvqdla to raeogniaa worda co nt a inin g vowel 
dignpha and final e endinga and to ap^Gy the vowel 
' principlea in attadcing unfamiliar worda 
6. Inability to recognize letter unite (phonograma) Which 
nalia word aoundai to make a eonplate word by aelacting the 
correct initial latter or lettera* 

7* Lack of ability to diaerininate vowel teama li a word mod 
be able to ipply apecif ic principlea idiieh aid in word 
analyaiaj and inadaquata knowled^ of tha effect of tha 
final a on a vowel aound in a word or ayllable* 

8. Daficimiea in recognizing letter combinationa that look 
AHifu lyot may aound differently (ow-ow^ ou«ou^ oo»oo)^ and 
latter temna that look different, but may aound alike 
(au-ax7, ou-ow, oy«oi) 



Proceduree and Activitiaa; 



It waa diacovered that moat of tha pupila were dallelent in auditory 
diacriminatlon. They failed to hear aounda,ao the firat ohjactiva waa to 
guide thoaa pupila to liaten carefully, and to diaerininate* 
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Praetiea la wwlitoiy di«crl*daati«i ms utilised Ijr hwtaf 

Iffp 4i« listen for specific sounds ss the ***f*>y,^*^** ”**^ .^^ 

*Mn procedure, the pt^Us were asked to rqirodaee 
2ttl?terepiiSd la a'pocket chert, with eevheaie on • specific skill. 

nsuel dlscrlalaeUcn was etliimlated hy ISSt 

lock word, end write it. 

that contained words Imrolvlng certela sk ill s were dioteted for 
pupils to urite* 

The skilltext uorKbook provided a wealth of exercises to reinforce 
previoosly learned skiUs* 

The Qinn Word Study Chart was very helpful in 
in auditory and visual discrladnation, and principles in vowel 

concepts and eyllabication* 

Various ernes were used to aelntsla skills. These giM “ 

noting fJetws, and at the sane Mas presented a learning situation. 

Piqplls thought of learning as fun. 

Some of the activities may be summarized as foUowst 

1. Review of short vowel sounds, using the Vowel Lotto Game, 
fly> d the Webster Word Wheel 

2. Practice with mimed vowel words, having the pupils give 
sounds they heard In each word 

3. Use of sirtii Builders for practice exercises, and finding 
r;^ted words In the story 

U, Review of principles of long and short vowel sounds 

# 

5. Syllabication skills, enphasltlng posltton cf towbI la each 
syllable, determining the sound 

6. Si^plying missing vowels in wwds 

Im Vowel t e*m * and magic e vowel principles were introducyi 
i^developed wi«i the“use of the Ginn Word Study C^, 
the Ideal Vowel Cards, and the p^board (a pocket chart 
may be used for the sane purpose) 

8. DsvoiOTWsnt cf visual discrlaiaaUon through the w of 

the Ihstructor Basic Phonics. Cards with pictures (Digraphs) • 

a. Pupils pronounced the words, and listened for the 
one vowel sound 

b. Pupils indicated long vowel sound with a macron 
and crossed out the silent vowel 

c. Bxceptiono were discovered by pupils ^ 
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9» Vowel principles were disoessed^ and applied in fODotional 
situations (Diseourafed learning of long eoBg>loK vowel 
rules). Encourage p«^ls to understand principles^ and be 
able to apply then 

10. Established the fact that latter teams SMMfv^ c/a^^nr, ogr-oi 
look different but may sound alike 

a. Pupils listened to the word> and repeated it after 
the teacher (listening for similarity of sound) 

b; Words were placed on the board and pupils observed 
visual differences 

11* Auditory and visual discrimination exercises were done in tie 
same manner with words that look alike bat sound different 
(ow-ow^ ou-ou^ oo-oo) 

12. Piqpils classified words with similiar sound under the correct 
key word on the chart 

The following materials were used to establish the preceding skills^ and 
to transfer knowledge to real life situations 

Material: 



Skill Builders . 

Reader's Digest 
Basie Goals in Reading 
E|pe and Bar Fun Practice Books 
Ginn Word Study Chart 
Working with Sounds Series C 
Time for Phonies 

Aids: 



First Course in Phonies 
Phonies We Use 
Conquests in Reading 
Word Analysis Skills 
Webster Practice Reading Cards 



Phonies \Jord VJheel 
Vowel Lotto 
Doghouse Game 
Doleh Sight Words 
D^eh's Popper Words 
Owanis Phonies Cards 



First Phonic Slide Rule 

The Ilash-X Viewer and Sight Word Cards 

Tachisto-flasher 

Filmstrip machine 

Phrase films 



The exercises and drill that were used to enhance and reinforce the 
skills were not used in isolation* Drill in Isolation becomes meaningless^ 
and ineffective* Drills should be used as tools by which the pupil can 
utilise them in opening doors to optimum reading* 



Keeping in mind the need for a well balanced reading program^ guided 
reading was used as well as word analysis skills* Pipils were plae^ at 
their instruetlsnal levels and groiq>ed according to their cipaelty to achieve* 
A basic reading program was followed by maintaining the following procedure: 
(l) Building a background of the stoxy to be read (2) Presenting the vocabu- 
lary (3) Developing a purpose (ii) Silent and oral reading ($) Coaqirehenslon 
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ttDerelse (6) PoUoir-^p activities* 



Vlhen serious reading problems occur in the intermediate grades^ the 
teacher feels that she should go back to the beginning skills, but isn't 
quite sure that she knows how* It is necessary that teachers recognise the 
fact that some older children will still need some of the basic skills 
taught in the elementary grades* The sooner this is discovered, the 
earlier corrective procedure can begin and the problem corrected* The 
following pages will contain suggestions for remedial activities that mig':\t 
prove helpful in working with some of the more coinnon reading problems* 

Kotivation: 

One cannot overstress the importance of motivation in learning* There 
has to be intrinsic motivation* Some piq>ils are eager to leam, and the 
task of the teacher isn't quite as txylng* Tie find pupils who are not anx- 
ious to leam* These become our most frequent problems* The teacher should 
use all of her resources in txying to encourage the child to read what she 
has to offer* This is one of the criteria of a good reading program* 

The teacher may use the following ways to motivate pupils: 

1* Exhibit a love of reading by her feelings for books 
(reference to books, caring for books, dlq;>laying 
interesting books in the reading center, etc*; 

2* Read to children at their enjoynent level to arouse 
curiosity about books 

3* Read poetry - read it to pupils, read it together, and 
stimulate them to write creatively 

U* Encourage chljidren to create stories £rm pictures, or 
a caption that has been placed on the chalkboard 
Organize a "Let's Find Out" club, and groiq> pupils 
according to interests 

TJith the preceding resume of needs, techniques, and activities used 
with p\q)ils in a remedial situation, it is anticipated that the skills 
will be reinforced* 

The suggested activities and procedures to follow have been designed 
to motivate and encourage popil participation through seeing, listening, 
thought stimulation and functional application* 

SUGGESTED READIMa ACTIVITIES 



Sight Words 



The fundamental goal of reading instruction is to increase the stu- 
dent's power to comprehend and interpret the written words* 

Before a pupil can comprehend, he must have an effective and versa- 
tile technique in word attack skills, and must possess an adequate fund 
of sight words* 

The term, sight words, is used to denote those words that children 
leam to recognize by sight without the aid of any of the other identifica- 
tion techniques, such as phonics, structural anal^is, context clue, 
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picture clue^ etc. 

The eccoB5)lishe8 his first recognition of sight nords through 

the use of various cues and clues^ configuration^ letter details and mean* 
ing dues. 

Some effective ways of establishing sight word recognition is by (l) 
ii f rti y words in sentences that tie in aiith soiae vicariws eoqperienae of 
the pupils, (2) using a variety of meaningful game^ (3) 
board dictionary, (U) labeling pictures, (5) prepai^ indi^dual wort 
booklets, (6) using key sentences dictated by the children themselves, 
art (7) makiz^ experience charts. 



Purpose: 

To develop the ability to recognize worts quickly and accurately. 



Procedure: 

1. The wort may be introduced by the teacher in a qpoken sentence 
or story, and if the wort is unfamiliar, the sentence can be 
Witten on the board, art the wort can be underlined. 

2. The wrds may be witten in phrases, or word carts rearranged 
to form new sentences. 

3. This m^ be followed by workbook exercises in which the wort is 
to be matched with a picture, art witten into a incomplete 
sentence. 

b. Another procedure is to introduce the wort with a picture. 

Pupils may use picture dictionaries. 

6. Pupils may construct their ow dictionaries, drawing their 
illustrations, or cutting pictures from magazines. 

Y, Pl45lx carts may be used to build sentences, to test new words 
after they have been taught, and to develop speed of recognition 
after the worts are know. 

8. Pupils who have very poor visual imagery, may require the Idnes- 
thetic approach (tracing) or the visual-motor in iThich he says 
the word as he wrttes it. 

Related Activities: 



1 . 



Draxf a line under the right wort. 



a. 

b. 

0 . 



Kother pat nllk and water in a (Mt), (pde), (pod) 
Mary is going to make some (soiq>;. (sap), (sweet) 
John carried the pot to the (stop), (stick), (stove) 



2. Airplane 

Draw a spiral path on a gheet of paper with a hanger at the end 
of the path. Divide the path into sections in which are printed 
drill words. Two players have a small cardboard airplane and 
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duplicate sets of cards containing the same words that are on 
the path. The game begins with both aizplanes in the lower left 
space and with each player's cards face up. The first pligrer reads 
the word on his top card. If the word is the same as the one in the 
first apMee of the path^ his plane is moTed to that space. If not 
he may not move. His card is placed on the bottom of his deck and 
the other player takes his turn. The winner is the person whose plane 
reaches the hangar first. 



3. Erase a wora 

Children are asked to choose teams and stand in two lines at right 
angles to the chalkboard. The teacher writes on the board two 
lines of words of equal difficulty, as mat^ words as there are 
children. At a signal the first child in each line says the first 
word in his column. If ha is correct, he is allowed to erase the 
word. This game takes the fozm of a relay race. 

Ihdependent Activities: 

1. Self learning with picture cards 

2. Word Book (The words the child learns can be put in his 
vocabulary book) 

3. T/heel of Chance 

b. Hatching Words With Pictures 
$• Ra^id tachistoscope Drill 
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U* want 

5. lilces 

6. bam 
7 4 went 



1. had 



2. come back 

3. Jun^ the fence 



11. ran away 

12. play 



9. what 
10. here 





Whttl of Cbaneo: 



A large cardboard clock face la numbered frcn 1 to 12 , or nore^ and fitted 
with a large movable hand that la held in place by a faatener. Beaide 
the clock face the aame number of iforda or phraaea are liritten on the 
ohalkboardi or a large aheet of piqper* A child ia called on^ he flioka 
the hud with hia fi^er^ aeea the number at mhioh it atopa, then reada 
the printed word that correapcnda with the number on the clock. 

CcBiBeroial Aida: 

i; Doloh*a Baaic Sight Garda 

2. Qrcvp Word Teaching Qmiie 

3. The WBbater VZord Wheel 
b* The Flaah-X Sight Worda 

D61oh*a Popper Worda (2 aeta) 

6. D61oh*a Picture VZord Garda 

Referencea 

1. Paul McKeei The Teyhing of Reading In fiewentanr School 

2. Albert J. Hiz^af low ^reaae ReiSing yuity 

3. Kartin Botel^ How lo TreacOeadingi State boUege^ Pemuqrlvania 
Valley PubLialiMi,T:955'"^ 

Initial Goneonant Sounda 

Purpoae : To develop auditory and viaual perc^tion of conaonant aounda 
that will help pupila unlock new woz^. 

Procedure: Teach oonaonanta gro^a for the moat effective apeeoh. Group 
the oonaonanta that uae the aame apeeoh muaclea. Lip aounda 
are taught firat becauae they are front aounda^ and are eaaily 
perceived. 

Emamplea: 

Lipa are ahut^ then opened 

Breath Vbiee Naaal 

p b m 

Lip - Teeth Sounda 

Breath Voice 

f V 

Upper Tongue Tip - Teeth - Ridge Sounda 

Breath Voice Naaal 

t d n 

a i 

r 

> 

a 

j (d-zh) 
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b* Buk of Tongoo Sound 



Breath Voice 

k g 

Unvoiced Consonants Voiced Consonants 

b - bat 
d - dig 

f - - 3 *^* 

1 - lad 
m - nan 
n - net 
ng - sing 
r - ran 
T - van 
w - wet 
y - yes 

B - BOO 

Bh - neasure 

Use key pictures to teach each consonant sound, for exanple, use a 
picture of a fan to represent the f sound* 

Let pupils use a mirror if possible, as long as the nirror doesn* t 
oause too many distractions* The purpose of the mirrev is to see how the 
sound is fomed* 

1* Hhve pupils say kay words, and oontinuswith other words that 
have the same beginning sound* 

2* Say a number of words* If the word begins with the sane sound 
as the key word, have pupils put tfaunbs ig>* If not, thumbs down* 

3* Riddles - "Can you think of something to eat that begins like 
the beginning sound of fan?” (figs) 

Can you think of something you play with that begins like the 
beginning sound of fan?” (fiddle) 

b* "T'lhat is the word I have written on the board?” (fan) 

Listen carefully as I say some words* VJhen I say the words that 
have the same beginning sound as ”fan,” say yes softly* If you 
hear any other beginni^ sound, say "no” softly* (Tlirite words 
under headings) 



f - fat 
h - hat 

k - (c) - kit, cat 
p - pan 

s - set 

t - ten 

oh - (toh) - ohin, match 
sh - ship 
th - think 
wh - when 



Yea 


Ho 


fish 


wm 


fun 


stand 


face 


band 



"Look at the words in the list to find out idilch woids are alike” - 
The beginning sound is the same* "How are they different?” (Differ- 
ent in the middle and end) 
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Ratted AotivltlM! 



1* Praotloe Rxaroises in the akilltext books: 

Ekmples: 

The LitUe K r m tMior. 

14axy* s d likes to eat* 

l'5r book Is"on the d • 

Bob took hie p toschool. 

2. Ih selecting vords for beginning consonants, be oareful to se- 
lect consonants f olloned by a vowel to avoid conlbsion of con- 
sonant blends anl digraphs 

List: 



p - pack, pet 
b - ball, bake 
m - naoh, nilk 
w - wish, wake 
s - safe, side 
d - daok, dine 
s - BOO, sebra 
n - nine, nice 
h - hot, hat 
g - girl, gate 



f - fun, five 
V - vase, valley 
t - tire, tan 
1 - lake, let 
r - race, rise 
j - jam, jug 
k - king, kite 
y - y»®» 7®t 



3* Find vords in your story that begin with these oonsonants* Say 
then and write then 



b 



P 



t 



n 



U* The teacher has a list of consonants on the chalkboard Idto g, 

1* s, p, etc. She pronounces a word and has a pupil point to 
the letter on the chalkboard with which the promoted word 
began. 

5. Th« teacher liets vords on the cheUcbosrd end tta chlldiw pat 
a oirole around all the words that begin with the s«M initial 

sound* 

6* Ifcrd Hospital : The teacher lists on a large card the totter 
ooitolxiations r^resenting the word families, such as 
ill, eto* Each of these letter conbinations appears in tto Ust 
A8 WKKF tllUBB &8 d®8ir8d| but 110^ 111 8ttCC888ion# At th# DOtivCBI ^ 
the card is an envelope in which there are many small cards, each 
bearing a consonant sound* The pn^ils then try to find how 
jQunQr real words they can nake out of the sick fanilies by plwing 
the consonant sound in front of the letters that represent the 

family* 
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IndependMit ietivities: 
1« Rotating ^The^s 



Word Hoqiltal (For drtMing of Word Ho^pi^ 

see side of Idieel drawing) 



TWO circles, one analler than the other are fastened together 
at the center to allow free rotation. Phonograms are placed 
around the edge of the inner circle, and initial consonants are 
printed on the inner circle, Bbr rotating the circle, initial 
conscnants are conibined to make real words 




& 


Mi 

_rr 


i 




fti 


3 n. 


M: 


[JCZ 





Word Wheel 



Draw fire squares on the chalkboard. In the left hand comer of each is a 
consonant, and beside each a list of phonograms. The children are asked 
to give the initial sound and form the wcn^ds. 



w 




b 




8 




h 




c 


all 




at 




ail 




at 




all 


«y 




all 




ell 




«y 




ame 


ell 




ell 




ay 




all 




at 






it 




ame 




ow 




ake 














1 



Finding Partners: This game miQr be played with a s m a ll groiq> working 
independently (depending on the maturity level of the piq)ils). 



One of the groiq> has cards bearing word families, while the other 
has cards containing consonants. The piq>ils with the co n so n a nt s pass 
around among the children who have the phonograms to see if they can natch 
a word by combining cards. This continues until all cards are paired or 

natOhed, 



Conaarcial Aids 



Phonic Talking Letters 
Phonic Runny 
Consonant Lotto 



Phonetic Word !7heel 
A to Z Phonics cards - ^k>rd Builders 
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References! 



1* Bond, Gugr L, and Tinker, lilies A«, Reading Dlfflailties ! Their 
Diagnosie and Correction 

2* Strange, Ruth, Constance li. HcCullough and Arthur £• Iraader, 
Probleiae in the Luprovement of Reading 

lledlal and Final Consonants 

Pun>ose ; To establish auditozy and visual recognition of the consonant 
sounds in their initial, medial, and final positions* 

To dev^cp skill in using the phonetic iq^^roach to unlock the pro- 
nunciation of nsv words* 

Pacyedure t To develop auditory perc^ion, place in the pocket chart 
the picWe cards best, bake* bi^ Have the children name the picture, 
listening for the beginning sound* Adc pa^ils to add other words to the 
list that have the same beginning sound* 

T'frite on the chalkboard the words above, labor, tablet* Guide 
then to discover the medial position of the sane sound axiZr* same letter* 
!Mte on the chalkboard such words as tub, mob, bib* Lead the 
pvpils to see the same sound and letter at £He ^SSTofUlS word* 

Diaplay a consonant chart, indicating that the underlined words 
in eadi block is called a k^ word, t*ich Illustrates the sound of the 
begimlug of the word ball, robin, tub and observe the initial, medial, 
and fin al position of xne le^ior b* H^ollow the same procedure with 
the rest of the consonants* ** 

See chart - nedct page 




CQNSONi^T souths 







KdlMted Activities 

1. Adc tnffiils to tial:e words containing a specie 

each pronounce his word and decide the position of the ^ecif 
consonant. Tfrite the word under the correct heading: 

End 
bad 



Iliddle 

sadly 



Beginning 

day 

2. Initial, medial and final consonant substitution exercise 

I Ij igo to feed ny little heT^nL 
I found a pe I n T ny 
A little vior I n I fell fxpm the tree 
A little I nT ouee lives in this hole 
Animal ho I m l es are Interesting 

3. To develop aadltory perception Initial, 

sonante A aay take the letter "f, it In 

have ptBdla listen for the position of the so^ 

lettw b, m, « e indicating the correct poaiUoo of the consonant 



a* b 


(a? 


e 


t 


stay 


b. 


m 


e 


n 


night 


0.0 


m 


e ' 


h 


hat 


d. b 


m 


Q 


8 


bus 



Ue nonsense Bhymes: 



To give additional practice in hearing cens^ts In the 
various positions nake vp little nonsense r* 5 mes: 

Rab-a-dub-dub 

Rosebud bubbles 
In the big bathtnb 

Pit-a-pat-pat 
Tip-a-tat-tat 
Falls the rain 
Pit-a-pat-pat 



I 

I 




i 




1 






i 



Ind^endent Activities 



1 . 

2. 



3 . 



Consonant Lotto 

Sound Dictionarjr, usinc pictures to represent respective con- 
sonants in the tliree positions ^ .. 

Rainbow Tford Builders nay be used for tasking words^ using the 

fl iffHi consonants in different places: 



rzr m m 



u 



Txiz:iz:i 

ixixixi 

IXIXIXI 



k. 



The Consonant Card Game nay be done with paqtils working together* 
llake sure to keep the words single so that the pistils will be able 
to pronounce the word* A leader nay pronounce a word that 
begins with b* As eadi word is pronounced^ the children are to 
ho ld yxp the c^ on which is written the initial consonant that 
they hear in the word* The sane procedure is followed with 
the consonant in a nedial and final position* 

* 



IXI 



I bdy I 



5 . 



A Final Consonant Contest: TTrite the following key words on 
the boards leg* taUc* tey* bicwn* class* neyi* sniff* fe^* 
clap and grea^ * Divide ihe class into five ieans> and assign 
two of the key words to each team* Have the nenbers of each 
team cooperate in naking a list of words that end with the sane 
sound as their k^ words* The tean that nakes the longest list 
within a given anount of tine wins the contest* The same 
procedure nay be used for the initial and nedial consonants* 



Comaercial Aids 



Oixm 1/ord Study Chart 
Qroiqp Sounding Game (Dolch) 



References: 



Robinson^ Helen H * , Seyaytlal Development of Reading Abilities * 
Chicago! University of (Mcago Press^ 






Heilman^ Arthur Principles and Practices of Teaching Reading. 
Columbus^ Ohio^ Charles ^* Ilerrili Books, 



Consonant BLends and Digraphs 



Purpose : To develop skills in perceiving initial consonants blends 

when are heard and seen, and to strengthen ability to use these 
in unlocking unfamiliar words* 
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Proced ure: llake anall charts of the consonant blend sounds 
by cutilng odrpictures for each key word, and paste on the chart 
opposite the words* 



bl| 

blocks 


black 




blow 




bleiT 




blot 




blouse 




blanket 





Present the chart with the consonant Wend VI - 
the children to identify the blend and the key word at^ ^ of the 
ohart. Have the piq>il say the blend W and then say the word Ua^< 

The teacher says the words blook and bin e, and asks what sounds are 
alike in both words. The response should be W.. 

Adc the pi 5 )ils to listen oarefuUy as the rest of the words are 
pronounced* 

Have the children add words to the list* 

Repeat other words in groups of three, such as 
tlock. blue, pet, and have pupils dn? softly when they near the KL blend 

at ike beginnong of the word* 

Follow the same procedure with other consonant blends* 

Teach blends in groups 1, r,s (Help pupils recogniae these letters 
as blenders) 

1 blends: bl, cl, fl, gl, pl, b1 

r blends: br, cr, dr, ff, gr, pr, tr, thr 

s blends: sc, dc, am, sn, ap, st, str, scr, ^r, squ, si 

Final blends: nd, nk, nt, st 



Beginning Blends: 

bl - block, blanket, blouse 
d - clock, clown, clean 
fl - fly, flag, flake 
- glow, glide, glove 
pi - plow, play, plane 



tr - tray, tmck, try 
th - three, throw, threw 
sc - scarf, scared, scan 
8k - skirt, skip 
mu • small, aowile, awoke 
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* 






♦ 



si - slide 4 fllllck^ slovr 
br - bright^ brave^ bring 
cr - cry, croxf, crate 
dr - drive, dream, dress 
tr - friend, freeze, fright 
gr - grass, grow, ground 
pr - pray, proud, prove 

Ending Blends: 

nd - band, land 
nk - sink, rank 



sn - snake, snovr, sneeze 
sp - q>ot, apool, spoke 
St - stay, store, stand 
sw - sweet, sweater 
scr - scrap, screen 
spr - spring, sprang 
squ - squirrel, sq;ueeze 
str - string, straight 

nt - spent, cent 
st - rest, fast 



All consonant blend charts should be left intact and used for ready 
Inference* 

To increase auditory perception provide an opportunity for p\9ils 
to listen to a series of words which begin with a specified blend* For 
the ^ use words such as stand * start* stick* stop and sting * 

To develop keener visual discrimination, guide the pipils to notice 
printed words that begin with the same blends* Add these words to the 
charts* 



Related Activities: 



1* llake picture and word cards beginning with the different blends* 
Place them on the chalktray* Have a child select the picture or 
a printed word, such as ” snail* ” take it to the Consonant Blends 
Chart, and locate the key word beginning with the ”sn”* Have 
the p\q)il say the word and say it begins like ” enow7 ^ 

2* The piq>ils may make a Consonant Blend Book, alphabetizing the 
first and second letter of the blends* Use a page for each 
blend* llake the key word, and add pictures or words of their 
cwn, or both* 

3* llake a Blend Tlheel by cutting a large circle from tagboard* 

Fasten a cardboard arroif in the middle of the cardboard* Print 
various blends around the edge of the wheel* Hhve a child Q>in 
the arrow, and the blend on which the arrow stops, the team 
member must give a word beginning with the specific blend before 
the leader counts to ten* Give a point to each member who succeeds* 



r - i - s 




cl as in 


It - 5 - 6 


pi 


clay 



fl St 

sp cl 
sw 
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l 4 « Pronounce words like "chilly^" "chlld^'* "chair^” "chip^” 

etc. Elicit fron the children the sound of ch. As the list of 
blends learned increases children nay draw cards on idilch 
are printed beginning blends. The pupil who draws the card^ 
gives a word that has that sound. Each child gets a turn. 



$. Read each sentence and the boxed word. Change the first 
letter of the boxed word to a blend. Ihrite the new word on 
the line to give meaning to the sentence. 



1. I will stay with mother 

2. I can read and I can spell 

3. I eat soup with a spoon 

b. Cowboys tTear spurs 

st ar bl ovf fl y cl inb pi ay 



I w I 
l ~gir | 

I Mocn . l 
I hira I 

sl e^ ^ ot 



6. Circle the blends in the xfords at the top of the page. Then read 
each sentence and the bloxed word. Change the first letter of 
the boxed word to one of the blends in the word at the top. 



&• 


I sasr a clown 


ItownI 


b. 


T.% stopped at the stop and go light 


isi 


c. 


Azme likes to clap her hands 


IS 


d. 


Baby likes to play on the floor 


Idoorl 


e. 


Father has a black coat 


1 saokl 



7. Read each sentence axid change the first letter of the underlined 
word. Change the first .letter of the underlined word to a blend. 
Write the new word on the line to make sense in the sentence 



a. You must look fjr to see a star. 

b. Tfi.ll your boat float on the water? 

c. Please keep still so Baby can d.eep . 

d. father will to make a kite for me. 

e. I Trent to the sink and got a drink of water. 
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Look at. the. blend In the box at the.beginnlnc of 
each row. Hake a netf word by changing the first 
letter of each word to the blend thet is in the box. 





mice 


red 


ride 


|TT| 


slice 


sled 


slide 




hill 


hand 


sing 


1 *t 1 


still 


stand 


sting 




my 


coat 


bag 


1311 


f^ 


float 


nSL 




face 


can 


may 


1 pi 1 


place 


£l^ 


glSL 




hear 


tool 


made 


HEii 


spear 


spool 


spade 




main 


back 


say 


1 tr 1 


train 


track 


tray 



Digraphs 



Thex*e are some consonants that you see together <joite frequently* 
It is helpful to learn them* Do not take them qpart. 



ch - (sounds like the train oh-ch) 
sh - (the signal to keep quiet) 
wh - (a puff of wind) 
th - (tongue is betireen the teeth) 

Mr, kn, and gn are combinations that produce the sound of one letter* 
wr says r- write, wring 






kn says n - knee, knew 
gn says n - gnaw, gnat 
Say and Write 



ch 


sh 


wh 


th 


children 


Mith 


shall 


thanks 


think 


church 


push 


skip 


when 


wash 


which 


when 


Put a circle 


around ch. 


sh, wh. 


and the ; 
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Auditory perception may be developed by pronouncing a list 
of words with the digraphs, enphaslzlng listening skills* Explain 
to the pupils that this sound may be found at the beginning, the 
mld^e or the end of a word* 



sh 


ch 


th 


wh 








mmm 


stepe 


chest 


Uian 


idyn 


dudrt 


lunch 


mother 


wheat 




mmm 


mmm 




^jure 


porch 


ten^ 


^ak 


^ve 


chime 


fai^ 


i^aper 


rash 


march 


arl^etio 


idKimper 


fish 


torch 


north 


where 




mmm 


mmm 




rush 


church 


month 


whale 




mmm ww 


mmm 


MW 




pea^ 


ano^er 


l^t 


bushel 


chest 


thank 


White 


MW 


mmm 






shot 


bench 


those 


whether 




mmm 




WM 


waa^ 


preach 


Uninp 


igdttle 


mea^ 


cmd 


mck 






chick 


other 





Tb develqp visual discrimination, groiq) the words into smaller units 
and list them on the board* (hiide the p\;g>ils to observe the digraph 
sounds In the initial, medial and final positions* 

• 

Sharp Elyes with ^ and ^ Words 

Underline the right word for the blank q>aoe 

1* The boys los t h ats 

where their there these this 
2* To m h is hat was gone 

thought though think while 

3* ”7our mit is bigger m lne,”he said 

then when than this 

1»* " i s ny iiat," said Dick 

ihese when there where 

$• Ben»s hat was 

which white thai with 



Read the following sentences and have pupils name the words 
containiig the speech consonants^ th^ wh^ sh> and ch: 

!• I can teach John to skate 

2. Did you shake hands with the president? 

3. The chimney is made of red bzdck 
b. Iftien did you go to the show? 

Can you whistle a. tune? 



Read the sentence* llnd the missing word and print it in the 

apace* 



white 


III 




fifth 


moth 


moth 


The ate the coat 


both 




threw 


threw 


throw 


I the stone into the water 


three 



Complete each sentence using all the words in the box: 



while I spell 

l^toy can read 

chase the worn 

Ito watched the chicks ^ _ 

sheared the sheep 

The fanners . 

huge ship 

lTe»watched the as it sailed 

Note: 



qpell 

while 

IBS 

worn 

chase 

sheep 

the 

sheared 

ship 

huge 



Some children have difficulty blending sounds of words 
together^ because the teacher pronounces consonants with non- 
existent TCk^B attached* The pt;pil who says buh-ake cannot 
sound the word bake * Avoid pronouncing ccnsonants with any more 
than the lip and t^oat movements needed to make that sound* 

Tilhen two consonants come together as tr, WL, fl, cr, etc* the 
ohUd has learned the sound as Wm, tru, tr^ and it becomes 
difficult to sound such words asTral^ flute^ and other similar 
words* 

Tiy to avoid too much oral division^ but if the child has 
trouble seeing the whole word^ always attach the beginning 
consonant >iith the following vowel sound* An exanple follows: 



ba— ke 

ba-ke 

bake 
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Have the.p\oil begin by making the oral division, putti^ the 
^sonant «md vovxL sounds together. Then lead the pupil to ^eat 
the word, bringing the parts closer, and reproducing the sound 
faster with each sucessive r^roduction. 



After the child has learned to handle the beginning consonant 
blends, he is ready to learn the end consonant blends. 

The pqpll 
ending blends, : 
of words endl^ 
the blends. 



should be guided to discriminate between various 
or exwDle rw and nd. The teacher nay read a aeries 
In nj and >ihlle“the pi^qpUs write th«» in order of 



The natohing exeroise nay be used by attaching the initi^ 
oonsonant or blend to the ending, suoh as bl«end , tr«end, 
spr-ing. tr«uok> ate. 

Complete the foUowlng words by writing in the beginning letters. 
Siy the word and listen to the ending sound. 



sec ond, ha nd, nk, soe nt, su nk, m nk, ^ nt, ^ st^ 
ne st, ohe st, ^ st 



Materials 

Qinn Tford Study Chart 

Phonics Is IVin - (Book 2) - llbdem Currioulum Press 
Reading Tilth Phonics - Lippinoott 

^ and Ear Fun - Books 3 and b - Webster Publishing Coiqpany 
Phonics Ws Use - lyons and Carnahan 

Cosneroial Aids: 

Phono Word Wheels 
Co Fish 

Ihstruotor Basic Phonics 
(HLends and Digriphs) 

The Mew Phonetic Word Drill Cards 
First Phonies Slide Rule 
The Doghouse Qaiue 

Short Vowel Sounds 
Purpose: 

To develop auditory and visual perc^tion of the short vowel 
sounds to aid pupils in unlocking new words. 

There has been a controveray as to idiether consonants or vowels 
should be taught first. If piiqpils are to begin with whole words, 
consonants and vowels should be introduced conooiaitantly. 

The reasons for studying consonants first, is beoause oonsonant 
letters usually determine the voirel sound, consonant letters are more 
meaningful in the perc^tual image of a child than a cluster of vowels| 
(til b 11 8 b^ is more readily identified than e-a-i-o) and there is a 
greater degree of relationship between consonant souniSs and the aymbols 
that represent them. 
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The short vowels ere usually introduced before the long 
vowels because they occur most frequently in laonofiyllabic words> are 
phonetically acre consistent^ and appear nore frequently in words 
that the pupils meet in initial reading* 

The nost natural sequence in learning the vowels seen to be 
learning the short vowel sounds^ learning the effect of adding an e 
to a word or syllable containing a short vowel in the m edial position^ 
learning the sounds of two vowels written together* 

Procedure 



The short vowel sounds nay be introduced^ or reviewed for those 
pupils who are weak in their vowel sound ly reproducing the little 
stoxy below^ along vith the kqy words* 

ia I eggl 

in IITI 
I cn I 

Have the piqiils repeat the sounds^ and place the finger on the 
throat area to feel the sounds in different places* 



I Aa I The goat nakes this sound - aa-aa as 

1 ^ 1 The nan who can’t hear says - Eh? Eh? as 

I li I Little nousie in a trap says - ih-ih as 

I Oo I !Ihen the nurse looks into your throat 
she asks you to say this sound - Ah* 



i 

I 

I 

I 



\frite the foUo^Ting words on the board and have the piq>ils 
pronounce then: 



apple 


ten 


is 


hop 


hut 


fan 


end 


tin 


stop 


fun 


pat 


elf 


big 


not 


hug 


trap 


Ted 


ship 


rob 


luck 



In each list what was the cosioon vowel? Iftiat did each vowel 
say? (a e i o u) 

a e i o u 










Put one of these vowels in the space between the consonants 
Do not use the sane vovrel twice* 







tan 

ten 

tin 

ton 

tun 

t'Diat words did you make? Read then aloud* TJhich one is not a 
read word? (tun) 

Present the vowel chart, displaying the key words for each short 
vowel sound* 
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Have pvqplle listen as the teacher reads the key words* Show how 
the short is indicated hy placing a breve over the short vow^* 

As the teacher points to each voirel^ asic individual piq;>ils 
to provide words for each vowel^ and ss^ the vowel sound (not Ihe 
letter) 

Direct attention to words on the chart that have medial vowel 
sounds* Say tham^ and have them repeat* 

To establish visual perception of the short vow^ sound the 
pupils be led to discover with the h^p of the teacher^ that 

if a word (or syllable) has only one vowel and it appears at the 
beginning or between two consonants^ the vowel is usually short* 

Syllabication: 

A woxxl has as many ayllables as it has vowel sounds* 

I^lhen two consonants occur together in a word^ or if the 
same consonant is doubled^ tte word is divided between 
the consonants* 

Ibqplain this rule: I^lhen consonant blends are introduced^ 
words are not divided between the two consonants making i;p the blende 
but either before or after* Example: tel - e - phone^ bash/fUl 

i 

Practice in listening: 

Ask the students to name the vowel as each word is opoken* 



beg 


fad 


bit 


pet 


set 


pad 


bad 


men 


Dan 


bet 


pat 


sat 


set 


fed 


bid 


bed 


Ifrlte on the chalkboard a familiar 



occuring together such as "kidnap^” and explain how the word is 
divided* 

Give the following list of words to be divided independently 



ban/dit 

ten/nis 

tabAet 

at/tic 

muf/fin 



basAet 

nut/meg 

mpAin 

ad/mit 

plc/nic 



tln/sel 

kld/nap 

cat/nip 

in/slst 

tun/nel 



3* A word which has a consonant between ti*io vowels may be 
divided after the consonant^ and then the first vowel is diort* 

Read the rule^ and discuss it with the children* Do not encourage 
remember the rule as it is written, because it is too 
cmdren to repeat verbatim* Just the idea of 
dividing the word after the consonant is enough to remasiber for 
application* 
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Divide the foUoiiing words into ^plying the 

preceding rule* 



vis/it 

\iag/on 

hab/it 

sal/ad 

lev/el 

pol/ish 



cab/in 

piv/ot 

ben/ish 

can/el 

ped/al 

com/et 



ST5)p^ ^ missing voirel and 
it is a real word. Exainple: 


say the 


bus 


d - m 


s - n 


1 - d 


j - g 


n - st 


c - p 


p - g 


j - t 


b - g 


s - X 


w - 11 


f - n 


b - d 


c - n 


s - n 


t - n 


h - n 



VJrite the beginning and ending consonants on the line ifith the 
vowel symbols. Say the word and listen to each vowel sound. Be sure 
to make a real word. Example: 



ten 

- e - 

- e - 

- a - 



+ i 

- e 

- e 

- a 



i - 
u - 
o - 



- i 

- u 

- u 



all the words in the box 





a 


Quack is a fat duck 


fat 

duck 




milk 


The big jug is 


of 


full 




leg 


Ned fell and 


cut 


his 




pigpen 


Jack fed the pigs in 


the 

in 




Ted 


Let us send a 


gift 


to 




the 


Bob TTill toss his socks 


cat 


on 




the 


The fat cat idll 


kill 

rat 




Nell 


Ban win lend his 


pen 

to 
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Short Vwel Conpound ITords 



Each conpound word Is made \Q) of tiro one-sQrllable iiords* 
Draw a ring around each one siyllable word^ and say it to 
yourself* 



dustpan pigpen sunset 

iqpset windmill sandbox 

cannot uphill millaaan 

himself handbag hatbox 

Head the sentence* Bind the missing word and write it in the 

apace* 



John took the pigs out of the pigpen 



Barzy will buy 



a dog 



henhouse 

dustpan 

pi™n 

haxoox 



handbag 

himself 



hatrack 

handbag 

hatlx)x 

windmill 

i^set 

cannot 



Hang your hat on the 



Jack 



find his hat 



Jane left her 



in the bai^c 



sunset 

sandbox 

handbag 



I as a Vowel 



as a consonant 




as a short vowel 




as a long vowel 


y 




y 




y 


as in yes 




as in city 




as in ory 



7 is used: 

Consonany y 
begins TTords 



Vowel short y 

iiihit 



Vowel long y 

iijii 



yet 


tiny 


young 


candy 


yelloiT 


funny 


you 


carry 



cry 

why 

my 

fly 



Lead pipils to discover that when words with "y” are only 
two or three letters long^ the "y" is alirays a Long sound (it says "i”) 



Like all voifels y can be silent when it is the second in the 
word or syllable^ as In day^ say^ play> Tuesday^ etc* 
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Rule 1* 






If y is the on3y voirel at the end of a one- 
sylLable uord^ ^ has the sound of the long !• 



Rule 2* If is at the end of a word of more than one 
syllable^ y has almost the sound of long e* 

Read each v7ord« IMte it in the correct ^ column 



hy 


lily 


try 


cry 


happy 


ny 


sky 


ba^ 


fairy 


funny 


fty 


dry 


pony 


fly 


puppy 


candy 



j 



Long i sound 



Long e sound 
(short y) 
lily 



1 



] 



2 as a Voifel 



Direct pv^ils that w is a very unusual letter as ^ because 
it is a consonant and also is a vowel in certain instances* 

Di^lay the ¥ord Card "snoicnan" and say the word as the pi:q;>ils 
listen* Explain to the children that they heard the o in the first 
syllable^ but did not hear the \1 at the end of the syllable* Explain 
that the w followed the o^ and the o was long^ and the w was silent^ | 

so w is a“vowel* ~ 

mm 

Frcuiounce the words wade^ wash^ web^ and winter* Have the 
pi^ils listen to the beginning^ noti^ that w is representing its 
consonant sound* I 

i 

Flash the folloiTing words on a card from independent recognition 
of as a vowel: blow^ snow^ show^ mow^ row* Call attention to the 
fact that there are exceptions^ such as cow^ how^ plow^ etc* 

Rule 1* llhen w is used at the beginning of a word or 
syllable^ w is a consonant as in wigwag* 

Rule 2* VJhen w is at the end of a word or syllable w is a vowel 
as inHsTOW* 

Read each sentence* Dra»r a ring around the words in which w is a vowel* 



1* Use your wagon to toi7 the truck* 

2* The wind blows the vanes of the windmill* 

3* T7e will now the grass and weeds that grow* 

U* The wig and bow tie on the snowman belong to Jim* 
5* John went to the t/indow to see the crow fly away* 
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Activities should be stinulating and variety is significant. 

Do not work on one activity too l<mg. Utilize devices and games^ 
but use them as tools^ and not as a means to an end. 

Some suggested games are ’’Grab,” "Take,”, Vowel Lotto, 

Quiet Pal phonetic cards. 

I'Jhen children have been introduced to differences in sounds 
of the short vowels, extended exercises should be given that will 
make the child focus attention bn the medial sound. For example: 

1. The cat sat on the (rig, rag, rug) 

2. The pig was asleq) In the plg-(pan, pin, pen) 

Still later practice in context reading should make the children 
focus on the total word, llultlple choice sentences should be 
ccnstructed that include initial and medial letter differences. 

For exang)le: 

1. The bear was fast asleep In the (hut,log,beg) 

2. The old man was in his (bag,hat,hut) 

3. Baby Bear was in the last (bed, led, bad) 

Suggested Itoterial: 

1. Bui l di n g Reading Skills Series, IlcConnick and Mathers. 

2. Developmental Reading Text - Workbooks, Bobbs-Kerrill Co.,lhc. 

3. The liadlillan ^ectrum (ITord Analysis, Vocabulary Develppnent, 
Reading Cong>rehension) The MaclliUan Co. 

h* Working with Sounds, Bamell, Loft. 



Commercial Aids 



1. Phonic Rummy 

2. Phonetic Drill Cards 

3. Ideal Vowel Picture Cards 
U. Ideal Vowel Word Cards 



5. Vowel Lotto 

6. Quiet Pal Game 

7. End in ”e” Game 

8. Phonovisual Skill Builders 



References 

1. IHiipple, Gertrude, "Changing Ccwic^ts of Reading Instruction, 
"International Reading Association Conference Proceedings, Vol.6, 
pp. 29-32, Neif York Scholastic Magazine, 1961 

2. Sml'tti, Henry P. and Dechant, Emerald, Peychology in Teaching Read- 
ing, Englei/ood Cliffs, Nei-x Jersey. Prentice-Hall Ihc.,196l 



Long Vowel Sounds 



Voiiels are "tricky" and th^ can in-crease reading probleais. There 
should be enrahasls placed on teaching vowels, but do not make rule 
learning a burden. Lead the pig>il to recognize and remember the part 
of the rules which he can apply for word recognition. Providing prca^t 
experience of the rules to reinforce retention should be the basic 
principle. 
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r At-SMwir* . 



Directing attention to exceptions of rules^ will encourage the 
child to tzy context clues* 

Purpose: 

To develop auditor^'’ and visual recognition of the long vowel sounds* 
Procedure: 

Present of the letters of the alphabet to the pi^lls^ having 
them name all the ones they have met (underline theseh Circle all 
the letters that have not been named (a,e,i,o,u) and introduce the 
word vowel. Tell them that sometimes y acts as a vowel also* 

Say each vowel sound, and have pupils r^eat. Einphasize the fact 
that these vowels are easy to hear, because they say their name. Show 
how the long sound is indicated by placing the macron over each vowel. 

Say a word, and have piqpils listen for the vowel sound take. Have 
the child point to the letter a and say cake, with emphasis on the a. 

Be ready to display a long vowel chart and discuss the key words. 

Phonic Picture Cards are also quite useful. 

EVom the Phonics Picture Cards, present the card for apron. Ask the 
piDils to idenlify the long a from the picture clue. Have individjm 
pvQplls sfljjT ftproHe Ask tor the Tirst sound thet Is hesrd In the word# 

Ask the pupils to rqpronounce ”a« and repeat the sound. Repeat this 
exercise using such words as gate, pail, rake, etc* 

Check individual pupils for the correct sound of long a* 

Develop the sound of the long a by means of a series of rhfi^mlng 
words* Put key words on the boar^, and let individual pupils 8^^® 
rlyming words for each key word (piqplls give words, spell them and write 

them). 



ate 


gave 


make 


masr 


lale 


save 


rake 


gay 


Kate 


pave 


sake 


hay 


state 


rave 


talce 


say 


mate 


cave 


bake 


lay 



Direct p\q>ils* attention to the word ate, and have them tell the 
number of vowels seen. E 3 q>lain that the alphabet name for a is tto 
long sound. Then ask what is the second vw/el? TAiich vowel is suent 
or not heard? Guide the children to discover and help them formulate 
the Long Vowel Rule, and show how it applies to ate . 

Long Vowel Rule I; If a little word has two vowels, the first vowel 
is usually long, and the second vowel is silent, (name, may) 

Call attention to y words, llhen y is added to the vowel a at the 
end of a one-part word the Long Vowei Rule I holds sincejr is a vowel 
in these words. 17e do not hear the y. It is silent. 



o 

ERLC 



stay 

pay 



pay 

clay 



pray 

fray 



tray 

may 



This procedure may be used in introducing all the long vowel sounds* 
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RAated Activities 



!• Put the following groups of words on the board and have 
pig)ils pronounce and contrast each pair of words telling why the a 
is long. 

nan « mane tan • team sam * same 

fat - fate pan - pane 

How many vowels do you seet 
Vlhat does the first vowel say? 

Tlhat does the second vowel say? 

2. Pronounce the following words^ and adc the piqpils to identify 
the long a sound. The long a sound is indicated with "thumbs iqp" j 

box7 fed^ made> bake. Taid^ dig^ cake, bug^ wake^ ten. I 

To reinforce auditory discrimination^ dictate the following sentences: 

1 

a. The m^ may be late . j 

b. I waited all day for the rain to go away. j 

c. I will bake a birthday cake . I 

These exercises may be used to Introduce or review for those j 

pvplls who are weak in vowel discrimination. 

As you Introduce the vowels^ or after they have been presented to the 
pupils^ the following activities will be helpful: 

1. Divide ths class into ttfo teans> and say a word that has 
one of the long vowel sounds in it. The pi^ll comes yxp and selects 
a vowel card that has been placed on the chalktray by the teacher. 

The p\^ll r^eats the word that has been pronounced by the teacher^ 
selects the right vowel card from the tray and reproduces the vowel 
sound. Use words that have one vowel sound. 

Tsaohep | aold I l o-sold I 

JXL TH im JXI 13 

2. Riddles: "I am thinking of a dessert that has the long a 
as in late (cake)" "I*m thinking of something that files that has ?he 
long a as in rake (plane)" "I»m thinking of an animal idiose name has 
the long a sound as in pane (spe)" 

For auditory and visual discrimination pliy the "Thumbs U]p, niumbs 
Down" game by pronouncing a series of words having varying long vowel 
soiaids. When a long a word is heard, the pi5>ils write the word under the 
inuBps ^ column. If it is a word that does not have the long a sound, 
the pi^ils write the word under the Thumbs Down Column. ~ 




Thumbs Doim 






3 . 



Thumbs Up 



gave 

made 

game 

place 



that 

men 

best 

give 



A technique that is used tc develcp transfer of vowel concepts to 
spelling is as follows: 

R^eat a word which contains one of the long vowel sounds^ and 
have the piq>ils listen carefully to hear the sound of each letter* 
Take the word "hide" 



Hide - Do you hear the h? (yes) h 

Hide - Do you hear the i? (yes) i 

VMoh i? (long) 



Hide - Do you hear the d? (yes) d 

HLdo - Do you hear the e? (no) 

!Sd 

IThat makes the i long? (the e) e 

hide 



Applying Vowel Principlos 

1* If a word (or accented ayllable) ends in ^ the votfel coni% 
before it is usually long^ and the e is ^uent (dive^ hope) 

2* If a word (or accented sylie^ie) has two vowels together the 
first is generally long and the second is silent (epplles only 
to ai^ ay, ea, ee, ay, oa — tail^ each) 

3* If a word or accented syllable ends in a vowels the vowel is 
generally long* (he^ hello) 

Some exceptions: 

Vowel Rule 1* again, great (a), said (a), rein (a), field (e), 

niece (e),and freight (a)>bread (^,head (e), 
Vowel Rule 3* have (tt, welcome (e), give (l) 

Long Voi-yel Exercises: 



long i 

long a 
long e 
long o 
long u 



hite 

hide 


cry 1 
cries 


1 fire 
1 fight 


Ued 

dine 


made 

balce 


rain 

page 


lake 

stay 


^ate 

race 


feed 

meat 


read 

feet 


these 

please 


seedT 

lead 


told 

pole 


cold^ 

chose 


toe 

robe 


fiiols 

roast 


blue 
huge , 


rude 

mule 


truth 

fruit 


tulip 

use 
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* 



fE 

1 ,“ 



er|c 



Bealising that vowel sounds vary with their positions in words> 
it is important to create an awareness of these special sounds on the 
part of the children. 

Sons vowels are indicated in the dictionaries hy the schwa ( d ) 
which stands for the sound of an unstressed ayllable where the vow^ 
does not have a distinct sound. The following sounds xnay he given 
the schwa sound: parade, capital, because, etc. 

Suggested Materials 

Phonics is Fun • Book 2 

Phonics Quids to Basic Reading (Halcutt-McCracken) 

Phonics Books I and II, Harlow Publishing Company 
Reading Skill Builders (McComiok and Mathers) 

Sounds Me Use - T'Alcox and Foils tt 
Conmeroial Aids 
Vowel Lotto 
Phonic Rummy 
See and Say Vowel Game 
Find Us Py Sounds Qame 



Herd Bingo 

Ideal Vowel Picture Cards and >Jbrd Cards 



Grab 

Take 

Visual Aids 

Jsn Handy Vowel Filmstrips 
Audio-Visual Aids 

Let* s Listen Phonic Reacord (Ginn and Company) 

References: 

Cole, Luella, The BnproveEient of Reading With Special Reference to 
{^gdial tostrucUon, New iEork. riolt. Rhinekart and vAnaten. Ihe. . 
1938 Femald, Q.H. - Remedial Technictues in Basic School Subjects. 
New York, McGraw Hill Book Co., Ihc., 19U3 







Lattar Tama (Diphthongs) 

Diphthongs are vovel conbinatlons that have a single sound. The 
sound Is distinct from that represented by either of the single letters. 
The Bost oonmon oombinatlons are el^ ey> le^ ol^ 07^ oa^ 0U| au^ w, w, 
and ul. 

Puiposei 

To develop the ability of the pi^ils to discriminate betiieen letter 
teams that look alike but sound different^ (ow - ow^ ou - ou^ oo« - 00) 

Procedure I 

Construct a large word study ohart that presents all the diphthongs^ 
with plotures and key words^ or make aaall charts from tagbo^« 

dlQiliying two oomparatlve diphthongs (ow^ as in oroW| ow as in oow) to 
establish the fact that these vowel tens look allke^ but sound different. 



JV ^ ' I n » 



let 



Letter Teams 
Look Alike 



snow 


ow - ow 


how 


blouse 


ou - ou 


oountzy 


brook 


00 • 00 


soon 




Sound Alike 




auto 


au - aw 


saw 


mouse 


ou « ow 


owl 


boy 


oy - oi 


oil 



Place in the pocket ohart the key words auto and saw. Direct the 
p>9ils to tell in what way the words are alike. Rqtroduoe the sound of 
other words that are like the key words auto and saw. Hold the words up 
side by sidei and ask the piqpils what leiiers in lEe two words have similar 
sounds* The purpose is to recognise the auditory similarity of the w and aw. 



Deal out four cards to each pyxpilf face down with n and aw words 
written on each card. Ask the pipils to turn the cards up^ one"at a time^ 
pronounce the word^ say the key vord, and place the word card under the 
proper key word in the pocket chart. Follow the same procedure with mouse 
and owl, and oi and og[* — — 

fiqphasiBe the fact that oy is usually at the end of a word^ or flyllable^ 
and oi is in the middle. In our language aysten we don't end a word in an 
"i," so we write it ^ instead of boi. 



Have each child print the following letter teams on separate cards^ 

Jim « aWj |ou » ow. |oy » oi, | Have them hold ig> the correct card idien a word 
is pronounced that contains the sounds on their cards. Check the raised cards. 
To increase visual discrlmlnati(si| have pupils make as many words as they can 
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listing th« vords under the proper ksy words* 



«uto 

cause 

Aogast 

beceuse 

pcuse 

caught 

taught 

fault 



saw 


house 


OUTl 


oil 


straw 


cloud 


bow 


foil 


draw 


bounce 


crowd 


Join 


slaw 


cloud 


cow 


coin 


oraid. 


out 


drown 


moist 


dawn 


about 


growl 


point 


lawful 


count 


clown 


noise 


shaWl 


scout 


nightgown 


Joint 



boy 

Roy 

toy 

lo^ 

destroy 

enjoy 

boyish 

convoy 



To reinforce visual perception, make six rocket 

^ s5i.fr. “isr Trr&.s.'trsi.-a; 

one of the circles* 






'no<w 











lott nw follow the sama procadura with tha ow - ow. 

00-00 lattar taania# Oo can ba praoundad aa u In (blo y) » • _ -n^ 

aa o In (door) and aa tTln (blood). Tha lattar ara infraqpiant, oo they «*or 

be taught as exceptions* 

Tba p«?)lla hava alraady laamad tha long o aound of ow, oo now ha 
should lean the ow sound as in cow. 

Ou has nunerous pronunciations as ou in blwse, as 1 ^ SL ^ 

« oiJe Hn touch. ^ aa 0 in cough. "Ba ahomaa« tha pr«unHara«i 

of such C^on"wor 3 s as house, country, jrour, and cough* 

Related Activities 
















1* Read the follovring sentences silently^ then read them orally 
and name the words containing the diphthongs ou and ou* 

a* The clovoi went into the house* 
b* Count the cotrs under the troe* 
c* The covrboy shouted to the people 
d* The lion howled at the sound of music 

In the first column Tfrite all the oif words that have the long o sound* 
Ih the second column^ write the words which liave the oir sound as in cow* 



how 


grow 


growl 


now 


slow 


bowl 


town 


crouf 


cloim 


throw 


shower 


rainbow 


flower 


fellow 


snowman 


graif 


hoif 





Read each sentence* Find the missing word and write it in, the apace* 
1* We heard the c lap of thunder 

2* The dog at the man 

3* I a penny in the street 

k* The h as a funny face 

The following esrercise may be uscdto discriminate the oi ay in 
spelling^ and the previous drill exercises become functional7“ 

Present the foUovjing exercise to the children by asking: 

If 0 - i is oi^ hoif would you qsell oil? 

If 0 - y is ay, how would you spell boy? 

If o - i - 1 i oil, how would you spell soil? foil? broil? 

If b - 0 - y is boy, hoTf would you spell Joy? 



shout 

loud 

mouth 

gimled 

grow 

towel 

flour 

found 

hound 

cloud 

clown 

crown 



















selling Lesson 

moist noise coil joyful 

enjoy spoil toy joint 

Sentence Dictation 

!• Roy gave the boy a toy. 

2. Did you enjoy the joyful noise? 

3. The soiled shirt was spoiled with oil. 

Review of the Diphthongs 

Ifrite the following exercise on the boards and have piqpils form words 
by m:?^lying or ew in the first column. 3h the second and third columns 
have them form worde^y supplying ^ ou, or ow. 



Oy Ev7 


Oi Ott 


Ow 


b - - 


c - - n 


d - - n 


t - - 


sh - - t 


r — nd 


d - - 


c - - 


ap - - 1 


r - - 


d - - n 


s - - nd 


f - - 


1 - - n 


p - - nt 



The ISunaur Diphthongs (er, ir, ur, ar, or) 

The consonant sometimes influence the sound of the vowel. The letter 
IS when following a single vowels changes the sound of the vowel. The vowel 
is neither long nor short. In words which end in e the vowel is usually 
long (sore^ desire^ etc.) 

With the triplets er, ir, ur, one cannot tell by the ears (the sound 
of the word) which it is. One can only tell the difference by the eyes. 

Purpose: 

To introduce the concept that the letter r usually affects the vowel 
sound that precedes it. 

Procedure: 

Help the piqails to recall Vowel Rule 2 relating to short vowel sound. 

T’hdte a list of short vow^ words> and insert the letter r to note the 
influence of the r. 
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Short Vowel Sounds 



pat 


a 


part 


them 


e 


therm 


bid 


1 


bird 


pot 


0 


port 


bun 


u 


bum 



Pronounce the new words and note that the vowel sounds have been changed 
bgr the r • 

Ifrlte the word dollar on the boards divide it into agrllables^ and note 
the influence of the r on the a. (dollar). Discuss the sinilarity of sound 
of ar - or - er^ and call attmtion to the diacritical narking in the 
dictionary^ and write it on the board. 

Ifrite the following pronunciation key on the board, 
ar — - - am 

ar care (foUovred by the silent e) 

er - - - - maker 

or orb 

ur turn 

Related Activities: 



Slash the following words on a flash 
fy the diphthong and say the word: 



card and ask the pupils to Identl- 



.3 

i 



stammer pazic 
thirst nurse 
part whirl 



worn church 

tom bium 

better skirt 

•• 



Sentences to Dictate 



1. We eat com and pork ‘tilth a fork . 

2. Hark l I hear Carl playing his harp . 

3. To took a dare ‘to stare at dare. 

U. The leather purse is better that any other. 

$0 The doc‘bor picked p^per in the storm this morning. 
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ifrite a word tnat will cooplata aarh rl^yae 



[ 

1 * See the green fern 
Beyond the next 


|tum 1 


bum 

turn 

harm 

pose 


2 * Sue will use her nose 
to smell this 


1 1 


close 

rose 






fir 


3 * I will pet the kitten sir. 
Just to hear him 


1 1 


purr 






her 



Suggested llaterlels 



Your Child Can Learn to Read^ Kentworthy 

Ejye and Ear Fun^ Ifebster Publishing Company 

A First Course in Phonics^ Educators Publishing Service 

Phonics Tfe Use^ Lyons and Carnahan 

Reading iTith Phonics^ J* B* Lippincott Cos^any 

Introduction to Diphthongs^ Anna Gillingham 



References 

Hay^ Julie and \Jixigo, Charles^ Reading with Phonics, Chicago^ J*B« 



Lippincott Co* 9 19 $h 

Bond^ Guy L*^ and Unker^ IILles A*^ Reading Difficulties^ The^ 
Diagnosis and Correction* Hex/ York; Appleton - Century - Crofts> Ihc., 



Diagnot 

5 ^ 



Bond^ G* L* and TJagner^ E*B*^ Teaching the Child to Read* Revised 
Edition, New Yoik*lIacHillan Co*, i960 



Prefixes 



A prefix is a syllable which is added to the beginning of a root 
word* Being able to break a word into its root, prefix and suffix is a 
valuable skill in developing meaning for a word* This however is not 
enough* The p\q>ils must know the meaning of the prefix and suffix* The 
teacher should make clear to the pvplls that the prefix changes the meaning 
of the word* 



Purpose: 



To develop the ability of the piqpils to recognize prefixe8^ to know 
their meaning and significance in changing vrord meaning* 



Procedure: 



Present the following chart to pupils, discussing the meaning of each 
prefix, and how they affect root words* 
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Prefix 


Ileaning 


Exan^le 


un 


opposite 


untie 




not 


unkind 


dis 


qpposite 


disagree 


re 


back 


regain 


again 


recall 


ex 


from 


expert 


pre 


before 


preview 


in 


in 


inlaid 


not 


incorrect 


ill 


in 


inqpress 


not 


impolite 


en 


in 


enclose 


into 


enforce 




make 


encourage 



Vlirite on the chalkboard the following senterxe and have it read: 

The aick ladv was not able to walk. Have a pxpil re-read the sentence, 
gMhMtA tilting a prefix that means not able, 

T'Jilte paired sentences, have p\:9lls dramatize the sentence* 

John tied his tie* John untied his tie* 

Help the pupils discover that the prefix un means hot and opposite* 

Present the chart, read the directions* Uncover one line at a time, 
and ask pi?»ils to find the root word and take off the prefix* 

Develop the remainder of the chart by having children add more words 
using prefixes, and give their meaning* 



Related Activities 



Pronounce the following sets of words, and a^ pi^ils to supply one 
word that means the same as each set of two words by adding the prefix m 
dls or re to the beginning of one word in each set: 



spell again (respell) 
pack again (repack) 
not clean (unclean) 
not obedient (disobedient) 
not safe (uns^e) 



read again (reread) 
run again (rerun) 
not happy (unhappy) 
not pleased (dl^leased) 
not afraid (unafraid) 




For variety and motivation make the following prefir wheel* On it> 
print the nine prefixes that are on the chart* Have two teams* Give each 
team prefix word cards and let them take turns ginning the pointer alternately* 
If the child holding the word idth the indicated prefix pronounces it and 
uses it in the sentence correctly^ he gains a point* 




Pi:g)ils iiay be asked to add a prefix to a word to make it convey the 
meaning of a given definition^ as: 

Prefixes: 



in - into^ not 
ex - out of, frcm 
mis • iTTong 
un - not^ opposite 

p ort - to send out of port 
l ead - to do \7rong 
k ind - the opposite of 
c omplete - not (finished) 

Suggested Haterial 

Ginn \hrd Study Chart 

EDL Tach X - Tachistoscope and discs 

Prefixes and Their lleanings 

Underline the prefix and write the meaning of each word below: 

1* unhappy 
2* re^ay 
3* unlike 
it* recall 
5* untrue 
6* repaint 

Words with Prefixes 



. ?6 - 




Use the correct word in each sentence below. The words must have 
the prefix re or w. 

1. John is ___ 

2. I can never 

3. The accident was 
U. I can't 

The boys gave an 
6. 1^ father will _ 

A First Course in Phonics 

Happy Tine l/ith Sound Series. A llyn and Bacon^ Ihc.| Chicago 
gistructor Basic Phonics Series . F. A. Owen Publishing Company 
Congests in Readiijig. IfebsterTublishing Conq;>any 
My word ^tu^ feookr "Educational Service ^ Inc. 

Aono4'/ord T'Jieelsi Steck Coiapany 

References 

Smithy Ilila Banton^ Reading Instruction 

For Today's Children. Prentice Hall, Ehglewood Cliffs, New Jersey, 1963 
Recognition of Suffixes 
Purpose: 

To develop the ability to recognize suffixes, and show how they affect 
word meaning. 

Procedure: 

Suffixes should be introduced when children encounter an experience with 
a word containing a suffix. It should be done through generalization from 
a known sight word containing the suffix. 

If the pupils encounter words like walking, joyful, etc. write the 
root word opposite each T^ord and discuss. Ask the pupils to make 
sentences from the root word, and then use the t/ord with the suffix in the 
sentence, and note the difference in the meaning of the sentence. 

Tfrlte on the chalkboard the following sentences, and have them read. 

1. The child was left without a home. 

2. \h saw an animal without a head. 

Ask the pupils to think of one word which could be used in each 
sentence in the place of "idthout." 

Help the children discover that the suffix "less" means without. 



because his dog is sick, 
jrou for saving my life. 

t he report that was written in the new^aper. 
hoT7 the stranger looked. 

p icture of the strange animal, 
the car. 
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Present the chart as follous: 



less - without 
ly - in a way 

y - like a 

full of 



ness - state of being 
ful - full of 
en - to make 
made of 



thoughtless nan 

skipped happily 

noisy 

sunny 

sadness 

joyful 

widen 

wooden 



- T'Tithout thought 

- in a happy way 

- full of noise 

- like the sun 

0 state of being sad 

- full of joy 

- to make ifide 

- made of wood 



Qnphasize the fact that a suffix is added to a root word^ and changes 
its meaning* Proceed with one suffix at a time^ discussing the meaning of 
each suffix and have the p^>ll makd sentences^ using the vord to show its 
meaning* 



To provide extended practice in using suffixes write a list of root 
words on the boards and have p\q>lls add the suffixes^ and use the words in 
sentences* 



It is also good at this point to determine if the pi^ils are able to 
discriminate between prefixes and suffixes* 

You might list a column of words> and a column of prefixes and suffixes^ 
and have the children attach the prefixes and suffixes and use them in 
sentences* Tell the children that some words can have both prefixes and 
suffixes* 



harm 


5. _ 




9. 


direct 


care 


6* 


read 


10* 


thought 


rest 


7. 


.. paid 


11*"” 


health 




8 * 


_ pleased 


12* 


^ /est *” 



Related Activities: 



Write the following sentences: ask the children to underline the suffixes 
oz* less* and explain the meaning of each sentence* 

Underline the root \toTd of each of the following words* Draw a double 
line under each suffix* 

tea rful car eless though tless res tful 



tea rless careful thoughtful res tless 







% 



Raad the following. Underline the word in the colinnn at the right 
that gives the best description. 



1. The children played football in the street. 



careful 

careless 



2. Dad4y brought mother a dozen roses on her birthday 



t houghtful 

thoughtless 



3 . 



We were happy to find shade after the long hot hike 
up the moutttside. 



restless 

restful 



h. 



Mazy's eyes were wet as her teacher scolded her for 
tardiness 



tearful 

tearless 



Add ness or to the root word given^ and write the new word in the 
gpace to complete each sentence. 



1 . 

2 . 

3. 

k. 

5 . 

6. 



MAzy was neatly dressed. 

The children skipped h appily along 
as they talked among themselves. 

Da^ess overcame us before we reached camp. - 
Sadness came over Judy's face when she learned about 
the lilness of her mother. 

It was very peaceful in the library. 

Susie was weiuring a"T?oolen dress. 



neat 

happy 

dark 

sad 

peace 

wool 



With older children^ it may be helpful to point out that suffixes may 
change adjectives to verbs. as ( sweet-sweeten) ^ verb to a noun, as refer- 
referral and from adjective to a noun, as in safe-safety. 

It is necessary to keep pi^ils stimulated as learning takes place. Same 
fun involving related practice in the fecial skills should be used frequently. 
One such game is as follows: 



Prepare on tagboard a double wheel with a fastener in the center to 
permit rotation. Print the suffixes on the outer wheel. On the inner 
wheels print the root words. Have each child select one root word from the 
inner wheel. Have him form and pronounce as many new words as he can. 




Endings 

Introduction of inflectional endings should be made infomally as the 
children meet these words* 

The first of these endings would probably be the "s" which is added 
to a word to fom the plural* 

A real life situation should be used to develop this concept^ such as 
showing one object^ and then two objects^ to develop generalization* The 
youngsters immediately generalize that **two" means more than one and we 
use the s at the end of the word* 

The same procedure may be used when introducing "ing"* Have a dh£ld 
walk| Jump or talk| and write the sentence cn the board while the act is 
being perfcsmed* Exnnple: 

Ilazy is Jumping* 

To introduce the ed ending^ write the sentence after the act is pdrformed* 

What ^d I toy do? 

IlSry Jumped 

After the principles have been develcped^ the children may make 
sentences of their own orally* 

After the word building experience the children might read sentences 
containing the new words^ using a multiple choice situation* 
helped 

1* John helping his father cut the grass* 
helps 

playing 

plays playing 

2* The pxppy is plays with the ball* 
eats 

3* iShisle ate fruit for breakfast this morning* 
eating 

To introduce the er and est endings^ flash the words late, later, and 
latest * Have the piqplls listen very carefully to the end oFMch word* Ask 
what sounds they heard^ and write them on the board* (er^ est) 

Illustrate the Conqparatlve Concept by using objects of vaxying size, such 
as a tennis ball| a soft ball^ and a basket ball* 

Develop the word large * 

Show these objects and have the piqpils compare their size, starting with 
the tennis ball* 



large 



larger 



largest 



Have these words used in sentences* 



Develqp the rule for doubling the final consonant and the rule for 
dropping the final ”e*' when adding a suffix* 

Review the rule for adding a suffix to a root word* Add er and est to 
each of the following words: 



fast 


faster 


fastest 




smaller 


snallest 


eod 


cooler 


coolest 


fat 


fatter 


fattest 


late 


later 


latest 


happy 


happier 


hippiest 


ffumy 


funnier 


funniest 


heavy 


heavier 


heaviest 


short 


shorter 


shortest 



Add er or est to the given word, and write the new word in the apuce 
to coiqple^ each sentence* 



1* An ocean is wider than a river 
2* Anne*s dress is prettier than JiH*s 
3* Hr stone is teh largest of the three 
!(• Hr brother is the tallest person in our family 
I can run faster than you 
0* Our room is ibe quietest room of all 
7* The oardini^ is tiie prettiest of all birds 



wide 

pretty 

large 

tall 

fast 

quiet 

pretty 



Suggested Material 

ftiiiding Reading Skills, (Jet Plane and Rocket Books) 
Phonics is Fun - Book 2 
Phonics V!e Use, Books B and C 
Yoking with Sounds, Book C and 0 



Conmeroial Aids 



Lastruotor Suffix Cards 

Flash X Suffix Disc 

Webster VJord Wheel 

Prefix and Suffix Card (Kentwortlqr) 

References: 

Hildreth, Gertrude, Teaching Reading 

McKee, Paul, The Teaching of Reading in the Elementary School 



SlFllabication 

Much learning in word attack can be sing>lified if pi^ils are able 
to apply principles of ayllabication* If the reader does not know how to 
use this and previously mentioned techniques for word attack, his oral and 
silent reading is slowed down, and interferes with good conprehension* 
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In teaching ayllabication, the teacher imiet first work on auditory 
perc^tion (ear training)* 

1. Help the students to hear that each eyllable has a vowel 

Begin with monosyllabic words, then use words of several syllables. 

Help the students hear the number of syllables by sounding each 
syllable distinctly, but not over emphasizing. It ^ 

vjith words containing double consonants, as pretty, letter, 

kitten, etc* 



2 . 



3. Di polysyllabic words, teach i«?)ils thrt . 

the accented syllable, gets more esphasis* Ask: *Mhich syllable 

is stressed in the word market?" 



U* 



Help the student understand that in poly ^llabic words ^e vowels 
in unaccent;ed syllables usually have the schifa (-;} sound as in 
carrot, about, direct, etc* 

‘Aw scbOTa gynkoT which represents the absence of stress in 
ft voiTftla Axiy voifftl hftvin£{ t^his W6flk sounds souxids llk6 iihp 
is said more quickly* \fprda with the schwa sound seem to cause 
trouble in q>elling, since all unaccented vowels have the same 

wound* 



next comes the associative techniqpie of ear-eye trai n i ng * After 
developing effective auditory acuity pipils diould learn to ^ly 
principles and be able to recognize syllabic parts of words yisMlly 
accord to the three main rules for dividing words into ^llables* 

Rule 1* If two consonants come between two vowels, the word is divided 
between the consonants* 

pill A 2* If there is one consonant between two vowels, the word is divided 
between ■ftie first vowel and the consonant* 



pni A 3, If a word ends in le the consonant that precedes the 1^ usually 
begins the next syTTable* 



To develop understanding of these principles exaaples should ^ shown 
and discussed as the rules are tau|^t* Some exanples are as follows: 



Rule 1 


Role 2 


Rule 3 


muddy 

clipping 

contort 

Justice 


over 

labor 

holy 

police 


cable 

sasple 

thimble 

ladle 



Syllabication rule 1 is referred to as the (VC:CV) concent, rule two is 
the (VCV) concept, and rule three is the (Consonant plue le;* 

The pupils must also leam that a syllable nay contain more than one 
vowel* At timss a vowel itself constitutes a syllable, as in a-l^, 

etc* 
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Pupils must also leaxn that a pliable nay contain more than one vowel* 
In this case^ the two vowels are usually pronounced as one^ the first one 
is usually long and the second one is silent (paid)* You must point out 
exceptions* 



There are two kinds of open syllables and closed spUables* 

A closed spllable is one that ends with a consonant^ as (bad-ly)* The vowel 
in a closed syllable is usually short* There are some exceptions* 



Flails should learn that certain consonants are not pronounced* 
exall^)les follow: 



Some 



Silent b after m 
Silent E before~all 
Consonants except 1 b r 
Silent c - - - 

Silent 5i 
Silent c after s 
Silent d 

Silent d before g 
Silent £ before n 
Silent ^ ” 

^ before n 



Silent 
Silent 
Silent 
Silent 
Silent 
Silent 
Silent 
Silent ^h 
Silent w 



r 

n after m 

£ 

s 

I 



(lamb) 

(debt) 

(indict) 

(yacht) 

(science) 

(adjust) 

(gadget) 

(sign) 

(slei^) 

(hour; 

(knot) 

(psalm) 

(column) 

(Receipt) 

(island) 

(idiistle) 

(isthmus) 

(wright) 



Procedure: 



ISake a list of words on the chalkboard^ beginning with the double 
consonant words first* Have pi^ils listen for voi;el sounds and word parts 
to develop adequate auditory perception for vowels and syllables* 



After a reasonable amount of auditory dxHl^ introduce a list of words^ 
and direct pupils to say them softly^ and decide hoi7 many parts^ or 
pronunciation units are in the word* Indicate the division^ and help 
ptq>ils notice the division occuring between two consonants^ and eTt piain that 
the syllable is closed^ because it ends with a consonant^ and the vowel is 
usually short* 



On a aeparate chart make a list of words introducing the CVC (consonant- 
vowel-consonant) * Pronounce the words and a^ piq>ils idiere the 

first syllable would end* Help p\q>ils discover that the division occurs 
before the consonant* Explain that the first syllable is open^ because it 
ends with a vowel^ and the vowel sound is usually long* 

Follow the same procedure with the consonant and le ending* 

Present the chart and read the rules, showing pupils ho^x thqy apply in 
each situation* 



- 1Q3 . 









Related Activities: 



Prepare a list of words with two end three corilebles* Pronounce the words 
distinctly and at nomal rate. Have piqpils listen for ayllables, locate 
by yxp the number of fingers that correspond to the number of qrllsbles. 



Use the same list of words, and ask pipils to observe where the srllable 
ends, name the vowel in each ayllable. 



On a tag board print the headings Closed Syllable and Open ^Hal^e. Place 
these in the chart holder. Distribute words to p^ils with nrst srllables. 
Place second eyllable in pocket chart. Ask pspils to identil^r the fyllables 
as open or closed, and identify the vowel sound. 



1 . 

2 . 

3. 

h. 

5 . 



Divide the words into ayllables: 

first Syllable 



Conduct 

llustang 

Offend 

Bandit 

Picnic 



Second Syllable 
duct 



Coanercial Aids: 

1. Syilabascppe Ilaterials, Wordcrafters Guide 

2. syllable Concept, Anna Gillingham 

3 . Suggested Procedures for Teaching Syllabication for Pronunciation 

U. Open and Closed Syllables, O'Connor Reading Clinic Publishing Company, 
Inc. 



References: 

DeBoer, apd Dallmann, The ^aching of Reading 
Dolch, E.W., A llanual fw Renedial Bead^ 

Harris, Albert J. . HowTo Ihcrease Reading Ability 



Synonyms. Anonyms. Homonyms 



Piqpils gain much benefit fJ?cm exercises with the aynoiyns. Diitially, the 
eiwr clse should be oral. The teacher might adc what word means the same as 
(ffimii? The teacher should use simple words as running, cried, happy, etc. 



The exercise is x 3 ore meaningful if the ptpil uses the word in a sentence, 
th en substitutes a word in its place that has the same meaning. 



Matching of words iJith definitions is another exercise that will prove 



useful. Choices 

1. These are articles worn on the feet. church 

2. This is eaten by mough for nourishment. water 

‘ 3* This is an item we use to gain knowledge. food 

b. Mb drini: this when w are thirsty. book. — 

5* This is a place of worship. shoes 
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Antonyms are words opposite in meaning to certain other words. The 
pt^ils may best learn meaning of vords by contrasting then with their 
opposites. ?\xp±ls night be asked to select antonyms for a given word from 
a list of four or five words. 

Such exan^les may be similar to the foUoiflng: 

1. IJy brother Tom is healtly ^ but Tomny is . 

2. Ibr father is tall, bul ny mother is 

3. Sugar is sweet and vinegar is . 

U. If the statement isn't true, it musi te • 

5. Ife cannot stay for dinner, we must * 

Some phrases are so overworked that they sometimes lose much of their 
meaning. The exercise that foUo^rs help pvg;>ils to be more discriminative 
in their choice of words. 

Write the sentences below, substituting a more descriptive word for the 
underlined word in each sentence. 

1. The musical was good. 

2. Ife had a fine time at the party. 

3. The parade was terrible . 

U. The exhibit was interesting. 

The music was dull . 

are words that sound alike but have different spellings and 
meanings. Quite often, they cause recognition and meaning difficulties. 

An effective wiy of illustrating their difference in the early grade, is 
to use them in meaningful context. 

1. It is eight o'clock. 

2. Ife ate early today. 



Some common homonyms are as follows: 



tail 


- tale 


piece 


- 


peace 


here 


- hear 


sea 


- 


see 


there 


- their 


whole 


- 


hole 


new 


- knevr 


our 


- 


hour 


blue 


- bleiy 


week 


- 


weak 


nlg^t 


- kni^t 


no 


- 


knoT7 


buy 


- by 


dear 


- 


deer 


bear 


- bare 


course 


- 


coarse 


beat 


. beet 


throu^- 


threir 




- male 


to - 


too - two 


sew 


. so 


steak 


mm 


stake 


Conmercial Aids: 









1. **The Right Word in the Right Place” (aynonyras, antonyms, homonyms, - 
39 frames) lIcOraw*Rill Text Film D^t. 


















References: 

1. Dechant, Enerald V., liaprovliy. the Teaching of Beading, Prentice Hall, 
IhCe, Englewood Cliffs, ” 



A good reader ahould be versatile In word attacl:. A ^ 

c«fldence in reading when he acquires m adeqj^ 

JlSds, ^>Faies general rules of word recognition to “** 

has a resource of techniques to ^ly when he neets uiuardliar words. 

of ideas is the goal. Skills sho^d never be an end to 
themselvesi they ^ould contribute to a larger goal* 

Sounding and rule learning should not be a subject that is taught, but 
should be used as tools to interpret and coinpiehend printed aorabols. 

Coonplete meaning is not conveyed by a single word. The good 
to interpret words in a contextual setting. He begins 

as part of sentences, sentences as parts of paragraphs, and paragraphs as parts 

To develop ocnprehension and InteiTpretation skills and abilities the 
teacher should consider the following steps: 



1. An interest background should be developed for thoughtful reading. 
Too ftequently students begin reading witliout really being ready* 

2. Important words should be introduced for vocabulary understanding. 
Not only should the pupils be able to recognize wrds that they 
will meet in the stoxy, but should knoi^ the meaning* 

3. Pimils read with better understanding when they are looking for 
answers to significant questions* First reading of any material 
should be done silently. Emphasis should be on comprehension. 

U. Follow-up cpiestions should Include various kinds of comprehension 
skills, as looking for the main idea, critical thinking, understand- 
ing sequence, etc* 



Thought-Development Questions promote the folloifing coriqjrehension skills: 



1. Understanding main ideas 

2. Understanding details 

3. Understanding sequence 
U. Inferential thinking 

Nothing contributes so much to the improvement of reading as does good 
vocabulary traixiing. This training should include learning more about words 
already known, and learning nw and unfamiliar words. 

Since there are many times each day when students and teachers need to 
read aloud, the following practices should contribute to superior oral 
reading* 
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1 . 



llake certain that pupils are reading at their Ihst^ctional or 
Free Reading Levels. If for any reason a stutot is reading 
in frustrating material, avoid having him read orally. 



2. llake certain that students read silently any material 

it is read aloud. This assures greater conqprehension ^d ^es 
it possible for the student to share ideas when he reads aloud, 
rather than just say the wrds. 



3. IJhen directing a reading lesson in any book the reading stould 
have a purpose. Encourage students to listen to oral rea^g 
rather than to follow it in the book. The reason oral 
reading should set the reason for listening. Ask studra^ to 
read in different ways,e.g..sentttkoe8 with color ^ Controet 

< 4 iin vord-by-v 7 ord reading iTith the best oral reading. Read 

sentences both ways. 



Allow students to prepare radio scripts by recording a ploy or 
oosiBititt .0 report* 
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